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FORWARD 

This Field Education Manual is a guide to the purpose, philosophy, and process of 

the Field Education program. The Handbook describes the program, process, and related 

policies. The Appendix provides sample copies of relevant forms. It is expected that the 

Field Education Handbook will be used as the text for SWK 414/416 and SWK 415/417. 

MISSION OF LOURDES UNIVERSITY 

Lourdes University, a Catholic liberal arts institution of higher education in the 

Franciscan tradition, serves men and women by providing continuing opportunities for 

intellectual discovery, accentuating both liberal learning and integrated professional 

education. It is the mission of the University to: 

• stimulate the growth of integrated persons; 
• engage them in an honest and dynamic search for truth; 
• encourage them to incorporate sound religious and philosophical values in their 

learning and in their interpersonal relationships; 
• challenge them to develop and deepen personal and social responsibility; 
• inspire in them a commitment to community service; 
• provide an atmosphere that nurtures a holistic approach to learning within a 

caring, supportive, faith community. 
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MISSION OF THE SOCIAL WORK PROGRAM 

The mission of the Social Work Program is to educate baccalaureate social work students 
and to provide the knowledge, values and skills necessary to engage in generalist social 
work practice through a liberal arts education based in the Franciscan tradition, graduates 
of the program are prepared to: 
 

• Engage in critical thinking that includes examination of their personal values 
• Advocate for human rights and social justice 
• Commit to professional growth and development 

 
 
 

GOALS OF THE SOCIAL WORK PROGRAM 

In support of both the mission of Lourdes University and the Social Work Program, the 

following are the goals of the Social Work Program: 

1. To prepare students for beginning generalist social work practice. 

2. To provide professional social work education that includes a focus on areas of 

social work practice skills, human behavior in the social environment, welfare 

policy and the delivery of services, practice-oriented research and Field Education 

and content in social work values and ethics, diversity, social and economic justice, 

and populations at risk. 

 

3. To support and incorporate the Lourdes University Learning Outcomes that prepare 

students to be life-long learners and critical thinkers. 
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OBJECTIVES OF THE SOCIAL WORK PROGRAM 

 

The following program objectives support the goals of the Social Work Program 

1. Identify as a professional social worker and conduct oneself accordingly. 

2. Apply social work ethical principles to guide professional practice. 

3. Apply critical thinking to inform and communicate professional judgments. 

4. Engage diversity and difference in practice. 

5. Advance human rights, social and economic well-being and deliver effective 

social work services. 

6. Engage in research-informed practice and practice-informed research. 

7. Apply knowledge of human behavior and the social environment. 

8. Engage in policy practice to advance social and economic well-being and to 

deliver effective social work services. 

9. Respond to contexts that shape practice. 

10. Engage, assess, intervene, and evaluate with individuals, families, groups, 

organizations and communities. 
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AN OVERVIEW OF FIELD EDUCATION 

This process of Field Education involves the Field Instructor and the Director of 

Field Education acting out individual roles and responsibilities as well as shared roles 

and responsibilities. It is within this educational experience that social work knowledge, 

theory, and practice skills are transmitted to the individual student. The result is the 

development of beginning social work practitioners who are prepared for entry-level 

employment as generalist practitioners. 

A learning contract defines the goals of Field Education and defines tasks that are 

to be accomplished in order to meet the goals. This learning contract allows for 

flexibility in tasks depending upon the nature of the agency and the assessment made by 

the Director of Field Education as to the educational needs of the student. 
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PROFESSIONAL TRAINING FOR GENERALIST SOCIAL WORK PRACTICE 

Field experiences provide the student with an opportunity to acquire and 

demonstrate in actual practice settings the comprehension, application, analysis, and 

evaluation of the following skills: 

1.Problem solving skills 

A. To identify and assess individual functioning, group dynamics, 
and community systems. 

B. To develop with the client(s) a plan of action. 

C. To evaluate the extent to which the objectives of the plan were 

achieved. 

2.Task, Function, and Role skills 

A. To enhance problem-solving, coping, and developmental 
capacities of clients. 

B. To effectively intervene on behalf of vulnerable and at-risk 
populations. 

C. To link client(s) with resources, services, and opportunities to 
enhance individual and group functioning. 

D. To promote effective and humane delivery of services within 
systems. 

E. To work collaboratively with the client(s) and other systems in 
order to enhance function and delivery of services. 

F. To evaluate one’s own professional practice with regards to 
Social Work ethics and values. 

G. To contribute to the professional development of Social Work 
practice. 
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       CRITERIA FOR AGENCY PARTICIPATION 

 
Agencies applying to be field sites must demonstrate an ability and willingness to 

host students and meet their educational needs.  To this end agencies must meet the 

following criteria: 

1. Be a non-profit [501(c)(3)] or public agency that provides services to 
vulnerable, oppressed and underserved populations. 
 

2. Be willing to provide an affiliation agreement signed by both the Agency 
Director and Lourdes University’s authorized official. 

 
3. Be willing to assign activities to students which will meet the educational 

objectives of the field placement course and the BA Program. 
 
4. Be willing to provide educationally directed field supervision through the 

designation of a staff person or persons with an MSW degree and two years’ 
experience or a BSW and two years’ experience to provide regular and 
ongoing supervision, including at least one hour of face to face contact per 
week with each student. 

 
5. Be willing to provide release time for the designated field instructor to attend 

orientations for new field instructors and field instructor’s meetings. 
 
6. Allow the field instructor to devote time to meetings with field faculty 

liaisons, to write reports on the student’s progress, and to confer with 
representatives of Lourdes University Social Work Program on a regular basis. 

 
7. Be willing to provide an educational agreement signed by the Agency 

Director, if the agency is a work site field placement. 
 
8. Be willing to designate a supervisor with a MSW and two years’ experience or 

a BSW and two years’ experience to provide educational supervision who is 
different from the student’s regular employment supervisor and a regular 
employee of the agency if the agency is a work site field placement. 

 
9. Be willing to provide learning experiences that are clearly differentiated from 

regular work assignments if the agency is a work site field placement. 
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 CRITERIA FOR SELECTION OF FIELD INSTRUCTORS 

 
Field instructors are considered to be an integral part of the Social Work Program.  

As such, they are expected to be committed to the education of social work students.  To 

carry out the role of field instructor they must have agency support.  They must have at 

least a BSW from an accredited social work program and at least two years of 

professional practice or an MSW from an accredited social work program and two year’s 

experience.  The following qualities also serve as a guide for selection of field instructors. 

 

1. Those who model professional norms and values. 
 

2. Those who practice from a non-deficit perspective 
 

3. Those who have their practice orientation and ecological systems 
perspective with a commitment to promoting ecological competence. 
 

4. Those who have adequate time and commitment to the supervision 
process. 
 

5. Those who are willing to work with the Social Work Program on behalf of 
students in placement. 
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FIELD EDUCATION POLICIES AND PROCEDURES 

Field Application 

Application for Field Education must occur in the semester prior to the anticipated 

field placement. Eligibility for Field Education is based on having completed all required 

courses and prerequisites. Students entering Field Education must have at least a 2.50 

GPA overall. 

Deadlines* 

Due no later than February 25th – Schedule a meeting to return application and resume 

to Mark Robinson, Director of Field Education. Call Maritza Quinones at 419-824-3715 

or Jackie Koch at 419-824-3713 to schedule appointments. 

Due no later than March 21st – Schedule pre-placement interviews. 

Due no later than April 11th – Interviews completed. 

Due no later than April 25th – Placement and affiliations confirmed. 

*Failure to meet these deadlines could result in an inability to be eligible for Field Education. 

Required Hours to be completed 

The Field Education consists of 200 clock hours per semester in placement, for 

a total of 400 clock hours. Students are provided with a Time Sheet (Appendix) to 

record time in placement. 

Placement to Agency Sites 

Only agencies that have been designated as approved Field Education sites may 

be used for Field Education. Agencies must meet the criteria established by the Social 

Work Program. 

 

Field Education in an Employer-Based Setting 

Students requesting to do their Field Education at their place of employment must 

submit their request at the time of application for Field Education. The Director of Field 

Education grants approval. Employment sites must meet the same criteria as other field 

placement experiences and must provide the student with appropriate learning 

experiences separate and distant from job responsibilities. 
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Professional Conduct 

As stated in the Lourdes University Academic Catalog, “Students should at all 

times conduct themselves in accordance with good taste and observe the regulations of 

the University and the laws of the city, state, and national government.” 

In addition, students in social work Field Education are expected to adhere to the 

standards/ethics of the profession. Students should review the entire NASW Code of 

Ethics prior to placement and should reflect on and refer to the Code of Ethics throughout 

the Field Education experience in consultation with the Field Instructor. 

Code of Ethics 

The NASW Code of Ethics provides the ethical foundation for social work 

practice and, therefore, it is expected that the student, the Field Instructor, and the Task 

Supervisor (if assigned) are bound by the Code of Ethics in regard to all interactions 

throughout the Field Education process. Therefore, all parties signing the learning 

contract are expected to adhere to the NASW Code of Ethics. 

 
Liability 

Professional liability insurance coverage is provided by Lourdes University for 

students enrolled in the Department of Social Work provided there is a current “Memo of 

Affiliation” signed and in place between the Field Education site and the University. It is 

important that students are acting within the scope of their roles as students learning in the 

Field Education experience. 

Insurance provided by the University does not include any coverage for the 

student should an accident occur while transporting a client in a personal automobile. 

Therefore, students shall not be expected to transport clients in their personal automobiles 

as a requirement of their Field Education experience. 

It is important to note that the University is not responsible for accidents occurring 

to students in connection with Field Education. Students may rely on their own coverage 

if an injury occurs during Field Education activity. It is advised by the Department of 

Social Work that each student inquire about the status of any insurance coverage that the 

Field Education site might provide. However, it is not the responsibility of the 

Department or the University to enforce any additional professional liability insurance by 
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the Field Education site or agency. 

Students are not permitted to go on home visits without supervision.  They must 

be accompanied by their agency supervisor or other staff person on all home visits, at all 

times. 

PROCESS FOR STUDENTS TO FOLLOW 

IN APPLYING FOR FIELD EDUCATION PLACEMENT 

A student must be a major in the Social Work Program in order to enroll in Field 

Education 

The student must take the following steps in the SEMESTER PRIOR to the needed field 

placement: 

1. Attend Field Education orientation meetings as scheduled. Notices of 

meetings will be distributed to all students who meet the requirements for 

entering Field Education in the upcoming fall semester. 

2. Complete the application for Field Education (Appendix) and resume 

(Appendix). Schedule a meeting with the Director of Field Education 

to review the application and begin work on coordinating plans. 

3. Coordinate plans with Director of Field Education to contact agencies 

for interviews. 

4. Schedule interviews with prospective sites and meet with prospective 

Field Instructors. 

5. Provide the Director of Field Education with feedback regarding 

interview(s); raise issues and concerns; indicate preference for field 

placement. 

6. Work with the Director of Field Education to finalize Field Education 

plans, schedules, and responsibilities. 

 

FIELD EDUCATION SITES MUST BE ARRANGED AND FINALIZED ONE 

SEMESTER IN ADVANCE.

 

 Any changes in the site selected must be reported 

immediately to the Director of Field Education who has final approval authority. 

 

PLACEMENT PLANNING PROTOCOL AND PROCEDURES 
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The social work program uses a cooperative placement planning process to match a 

student with an appropriate field placement.  A student is required to participate in a 

field placement interview to determine appropriate field placement choices.  The 

placement planning protocol and procedures are outlined below: 

 

1. Students may not contact potential field placement agencies without 

approval of the Director of Field Education. 

2. The field placement is not confirmed until formal notification has been sent 

from the field office to the student agency. 

3. Students considering a placement with their employer should refer to the 

Field Education Manual, pg. 29 

4. Any student who has not been able to secure an approved placement by the 

end of the add/drop date will be required to withdraw from Field until the 

following fall semester. 

5. The student will e-mail the completed application with their resume to the 

Director of Field Education. 

6. At the completion of the interview, up to three pre-approved settings are 

selected as potential locations for internships.  The student will be expected 

to interview with each potential location. 

7. The Director of Field Education will send a cover letter and the student’s 

resume via email to each potential site. 

 

 

 

RESPONSIBILITIES OF DIRECTOR OF FIELD EDUCATION 
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1. Assesses potential field placement agencies to ensure that their philosophy 

and service adhere to the mission of the Social Work Program. 

2. Aims to match the professional interests and goals of the student with those 

of the agency. 

3. Insures the agency the right to screen students referred for placement, and to 

accept or reject students according to the demands of the agency program 

and the needs of its clients. 

4. Assesses background and experience of Field Instructors to ensure their 

professional practice adheres to the mission of the Social Work Program, 

and approves their participation of its clients. 

5. Provides an orientation program for the new Field Instructors regarding 

supervision and social work curriculum as well as Field Placement policies 

and procedures. 

6. Is available for telephone consultations as needed from Field Instructor, 

Faculty Liaisons and students. 

7. May assign Faculty Liaisons to agencies. 

8. Mediates between students and agencies at Faculty Liaison’s request. 

9. Ensures that Council on Social Work Educations (CSWE) policies and 

procedures are being implemented. 

10. Determines any exceptions to field practicum policies. 

11. Is responsible for interviewing prospective agencies and making the final 

decisions about field placement sites and field instructor participation. 

 

 

RESPONSIBILITIES OF THE STUDENT 
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The student has major responsibility for their own learning and is expected to 

participate in the formulation and implementation of the Field Education experience. 

Specific requirements and responsibilities include: 

1. Attendance at all required pre-placement training and orientation sessions and 

follow all pre-placement instructions in a timely fashion. 

2. Informing the Field Instructor of any pertinent information that may affect the 

student’s ability to learn. 

3. Advocating for self in pursuit of learning. The student is responsible for the initial 

drafting of the learning contract and for coordinating discussion with the Field 

Instructor in order to finalize the contract for submission by the specified deadline. 

4. Adhering to the items agreed upon in the learning contract, including required 

reports, etc. 

5. Clarifying with the agency any expectations related to contact with clients, 

transportation, and insurance coverage for these purposes. 

6. Using the Field Instructor as a consultant when contacting other areas of the 

agency. 

7. Respecting agency policy and abiding by the NASW Code of Ethics. 

8. Identifying one’s self to clients, agency, and the community as a student in Field 

Education. (An appropriate Lourdes University Social Work Student identification 

badge will be issued to each student by the Department of Social Work. Any Field 

Education site agency might issue its own identification badge that would be worn 

in addition to the Lourdes University badge.) 

9. Using Supervision: The student is expected to prepare for and participate in 

regular conferences with the Field Instructor that focus on the student’s learning 

and application of Social Work concepts. In an effort to foster the integration of 

class and field, the student is expected to share with the Field Instructor syllabi, 

course materials, and seminar discussions. 

10. Using Agency Material: The student should take responsibility for a clear 

understanding between the agency, the student, and the Department of Social 

Work about the student’s use of agency material in the classroom. 

 

 

 



    
 

16 | P a g e  
Updated: August 2013 

11. Participating as a Member of the Agency: The student must take responsibility for 

becoming a part of the Field Education setting and participate as a responsible 

member of the staff. The student is expected to be punctual and accountable for 

their time. The student and the Field Instructor should develop a planned weekly 

time schedule. Students should document activities and hours on the time sheet as 

provided and submit time sheets to the Field Instructor for signature before 

submitting them to the Department of Social Work. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

RESPONSIBILITIES OF THE FIELD INSTRUCTOR 
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1. To familiarize themselves with Lourdes University’s field program by 

attending orientation meetings or by appointment with the Director of Field 

Education. 

2. To prepare and educate their agency concerning incoming student’s role 

and the responsibilities of the agency as an educational site. 

3. To inform the Director of Field Education as soon as possible if the student 

fails to appear for a screening interview.  Or, once accepted, fails to begin 

placement. 

4. To orient the student to the agency, its staff, structure, organization, and 

resources. 

5. To engage the student in the formulation of a mutually agreeable 

educational contract specifying mutual expectations, as well as specific 

knowledge goals and tasks related to the field placement experience. 

6. To develop and monitor sufficient numbers of appropriate assignments for 

each semester.  It is Lourdes University’s expectation that the student will 

have a full generalist experience of the first semester of the practicum and 

will have a generic specialized experience the second semester.  The 

student should obtain experience with individuals, families, groups, and 

larger systems within the agency.  Engagement with the client systems 

should occur early in the semester. 

7. Instructs  the students on how to develop and maintain records of client and 

community contact deemed appropriate by the agency.  These records, as 

well as process recordings assigned by the Social Work Program, should be 

reviewed by the field instructor. 

8. To provide adequate supervision and/or instruction for students assisting  

them in integrating theory and practice.  A minimum of one hour per week 

in a structured session is expected in addition to the informal supervisory 

contact that occurs in agencies.  Supervision may occur individually or in 

groups.  It is recommended that the student prepare an agenda for this 

meeting. 

9. To be alert to strains or problems in the agency-student relationship or in 

student performance.  When such issues are not quickly resolved at the 
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agency level, it is the field supervisor’s responsibility to initiate contact 

with the Director of Field Education. 

10. It is expected that the student will receive ongoing feedback on their 

performance.  The field supervisor is asked to complete the written 

evaluation of student’s overall performance at the end of each semester.  

The evaluation should be based on the goals established in the educational 

contract as well as the student’s performance in the agency. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

FIELD EDUCATION SEMINAR 
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In addition to spending 200 hours a semester in the actual Field Education 

placement, the student is enrolled in a two-hour weekly seminar class. This is a structured 

class in which students present a summary of their work in the agency. At this time, 

students can discuss cases for which they are seeking peer input and support. Dynamics of 

the case are discussed and both students and the Instructor provide reflections and 

insights. This seminar also serves as a capstone course for the program. Generalized 

content from each course as it applies to the Field Education experience is also 

discussed. Students are assigned relevant articles that assist in coordinating the learning 

and practice experience. Information relevant to termination with clients, placement, and 

University roles is designed to add closure for the students and transition them into the 

role of beginning generalist practitioner. 

 

Field Education is never taken as an independent study. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
ORIENTATION TO FIELD SITE 
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Orientation should serve to familiarize the student with the operation and 

procedures of the placement agency, programs, and services. Attention to orientation will 

enhance the quality of the Field Education for both the student and the Field Instructor. 

The following checklist can facilitate this process: 

 
Orientation Check List 
 
_____________ 1. Description of the agency, organizational chart, its history,  
   function, service delivery of agency and departments 
 
______________2. Tour of agency 
 
______________3. Introduction to staff 
 
______________4. Assignment of student office or workspace 
 
______________5. Explanation of clerical procedures 
 
______________6. Explanation of emergency procedures 
 
______________7. Explanation of specific agency-required forms with instructions 
  for completion of their forms 
 
______________8. Description of student responsibilities and how he/she is to identify 
   him/herself to clients, on agency records, and outside respondence 
 
______________9. Orientation to agency service area 
 
_____________10. Discussion of agency expectations of student’s behavior and dress 
 
_____________11. Orientation to any reference materials that may be needed: 

A. Intra-agency and community phone directories 
B. Agency or department procedure manuals 
C. Information regarding community resources 
D. Reference book specific to the population to be served 
E. Reference material used by staff on a daily basis 

 
_____________12. Discussion of the role of the social worker in your agency 
 
______________13 Arrangements for student to “shadow” staff and observe staff 
  in various roles related to services to clients. 
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______________14. Arrangements for student to visit key agencies used by your  
   agency to network services. The student should meet some of the 
  people they will be working with. 
 
______________15. Introduction of student to any suggested reading and/or videotapes
    that are relevant to the Field Education experience 
 
______________16. Inform the student if it is permissible to do some reading or  
   studying during Field education time. 
 
______________17. Arrange for the student to attend staff in-service training and  
   enrichment meetings. 
 
______________18. Arrange for student to attend one agency board meeting 
 
______________19. Discuss your expectations for supervisor conferences, time,  
  date, place, and content 
 
______________20. Discuss the process and function of peer review or quality control  
   in the Field Education setting 
 
______________21. Examine classroom curriculum for curriculum content that that is 
  relevant to student assigned cases 

______________22. Set up designated supervisory conferences 
 
______________23. Discuss “jargon” of the practice field and setting 
 
______________24. Discuss the issues of confidentiality and releases of information  
  where and when appropriate for use 
 
______________25. Help student to identify his or her own anxiety and expectations 
   about the Field Education experience 

______________26. Complete the social work Field Education contract with the student 

 
______________27. Help student to become more self-aware so as to enhance  
   their generalist practice 

______________28. Devise a way to deal with termination when that time arrives 
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           STUDENT  LEARNING CONTRACT AND FIELD EVALUATION 

Procedure for Negotiating Learning Contracts 

Once the student has been placed in an agency, he/she is expected to initiate a 

meeting with the agency Field Instructor to negotiate a Learning Contract. 

 Learning Contract Objectives 

The agency agrees to provide opportunities for the student to enhance and develop 

the following areas of Social Work skills and knowledge at the learning level indicated, 

given the limitations that may exist. The student agrees to participate in these educational 

opportunities. The Field Instructor will provide assignments and discussions that will 

support this learning experience. 

1. To provide OBSERVATION experiences when direct experiences are not 

possible. 

2. To provide the student with feedback on all types of DOCUMENTATION 

compiled by the student. 

3. To provide students with opportunities to demonstrate the skills and knowledge 

of INTERVIEWING, including diverse and at-risk populations as well as various 

types of interviews. 

4. To provide students with opportunities to demonstrate the ability to apply, 

analyze, assess, synthesize, and evaluate concepts of HUMAN DIVERSITY 

relevant to client systems. 

5. To provide students with opportunities to conduct activities with as many 

LEVELS OF INTERVENTION as possible, i.e., individual, family, group, 

agency, institution, and community. 

6. To provide opportunities for TEAM WORK and collaboration with as many 

agency staff and service networks as is feasible. 

7. To conduct WEEKLY SUPERVISION providing students with feedback and 

planning. 

8. To encourage the student’s PROFESSIONAL DEVELOPMENT through 

attendance at in-service training conferences, professional meetings, etc. 
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The Contract Process 

It is the student’s responsibility to meet with the Field Instructor to discuss goals 

and negotiate the completion of the learning contract. Once the form is completed and 

signed, each participant is given a copy. The original is retained by the Director of Field 

Education and placed in the student’s academic file. This contract is the basis for training, 

instruction, and participation of the student in agency services. It also becomes the basis 

for evaluation of the student’s work in the Field Education setting. Should revision of the 

learning contract become necessary, the amended form is to be sent to the Director of 

Field Education within five (5) days of its amendment. 

The Joint Conference 

The student is responsible for arranging this conference at the agency at a 

mutually agreed upon time. The purpose of this conference is to gauge the student’s 

learning experience in the field setting, to support the efforts of the Field Instructor, and 

to review expectations as defined by the mutually agreed upon learning contract. Those 

participating are the Field Instructor, the separate Task Supervisor (if assigned), the 

Director of Field Education, and the student. 
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EVALUATION OF STUDENT PERFORMANCE 

The evaluation of the student’s performance is based upon the learning contract. 

Although the student and the Field Instructor are encouraged to do an informal evaluation 

every six (6) weeks, there are two written, formal evaluations: one upon completion by 

the student of 200 hours in the placement, (Appendix) and second upon completion by the 

student of 400 hours in the placement (Appendix). 

These evaluations generally take place at the agency at a mutually agreed upon 

date and time which has been arranged by the student. The learning contract and Field 

Education package are discussed by the Field Instructor, the Director of Field Education, 

and the student in relation to the attainment of goals by the student. Questions and 

comments regarding the evaluation are addressed to the satisfaction of all present and the 

signed evaluation becomes a part of the student’s permanent record. 

The Field Education experience is graded as Pass or Fail.  The companion Field 

Education seminar is graded on a traditional grading system A-F.  A STUDENT 

CANNOT GET A PASSING GRADE IN ONE UNLESS HE OR SHE RECEIVES A 

PASSING GRADE IN THE OTHER. A student must earn a grade of B or higher in Field 

Education seminar to be considered as passing.  Therefore, both courses for each semester 

are either passed or both courses are failed. 
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EVALUATION OF FIELD EDUCATION EXPERIENCE 

The following process is designed to ensure that Field Education students are 

receiving a quality education in their placement experiences. 

1. Students are required to provide evaluations of their Field Education 

agency and of their Field Instructor. (Appendix) 

2. The Director of Field Education evaluates the agency and the Field 

Instructor based upon their commitment to Social Work student education 

and the process involved. 

3. These evaluations are reviewed by the Department Chair/Program 

Director, the Field Education Director, and the Director of Field Education 

and, when appropriate, with Social Work Faculty. Having reviewed these 

evaluations, a decision is made as to whether an agency should remain as 

one of the field placements. 

4. The agency and/or Field Instructor are contacted and the concerns of the 

Social Work Program are discussed. 

5. If an agency and/or its Field Instructor receive two (2) consecutive reports 

that are negative, the agency is no longer qualified to accept Field 

Education students. 
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APPENDIX 
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APPLICATION FOR FIELD EDUCATION PLACEMENT 

 

Name ____________________________________  Date ___________________ 

 

FIELD EDUCATION GOALS

 

: (Provide a brief statement about your learning 

objectives while in Field Education.) 

 

 

PREFERRED CLIENT POPULATION, SOCIAL PROBLEMS, 

INTERVENTION SETTING

 

: 

 

ISSUES FOR CONSIDERATION

 

: 

A. Transportation 

 

B. Need for accommodations 

 

C. Distance and/or location of placement setting 

 

D. Scheduling/time constraints 

 

E. Willingness to undergo background check/fingerprinting as required by field 

agency. 

 

F. Other information 

Please note:  These issues will be considered by the student and the Director of Field 
Education of Social Work as they plan and negotiate an appropriate, successful Field 
Education placement for the student.  This information also may be shared with the 
Department chair/Program Director or the Director, but will not be released without 
written permission of the student, unless superseded by law or ethical considerations. 
Each student must attach their resume to this application.  
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STUDENT RESUME OUTLINE Name: 

 
Address: 
 
Telephone: 
 
E-Mail: It is expected that if it is necessary to use e-mail, the student’s Lourdes 
University account will be the address. 
 
Education: 
 
Present Academic Rank: 
 
Social Work courses completed (Course Titles) 
Workshops or Conferences attended (include name of conference and date) 
 
Employment: 
 
Include paid experiences and list in chronological order: 
Date (From _____ To _____ ) 
Position 
Agency or Business 
One or two sentence description of responsibilities 
 
Organizations/Affiliations: 
 
List any professional memberships 
 
Licensure: 
 
List type of current license and the name of granting organization 

Awards and Achievements: 

 
List any academic or nonacademic awards 
 
Additional Information: 
 
Include any special skills or aptitudes 
 
THE RESUME SHOULD BE TYPED AND FREE OF ERRORS/TYPOS. 
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REQUEST FOR EMPLOYMENT-BASED FIELD EDUCATION PLACEMENT 

Agency ______________________________________________________________ 

Address _____________________________________________________________ 

City _________________________   State __________  Zip Code ______________ 

Telephone _______________________   E-mail _____________________________ 

Agency Director ______________________________________________________ 

Work Supervisor ______________________________________________________ 

Current Job Description _________________________________________________ 

____________________________________________________________________ 

_____________________________________________________________________ 

Description of proposed Field Education experience ____________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

Specify how your Field Education experience will differ from your job responsibilities 

_______________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

Will field hours be paid by the agency? 

(   )  over and above paid hours? 

(    ) a combination of paid and unpaid time? 
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Specify detail of arrangement _____________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

Proposed Field Instructor ________________________________________ 

Title __________________________________________________________________ 

School and year MSW earned ______________________________________________ 

Phone (_____) _______________________________ 

With whom should Field Coordinator make contract to plan for placement in this agency? 
 

Name _______________________________  Title ______________________________ 

Phone (_____) ________________________________ 

Once placement details are finalized with appropriate personnel, the agency executive 
will be asked to sign a letter of agreement. 
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TIME RECORD SHEET 

 
 
 
 

 

Date Time In Time Out Total Hours Worked 
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
   Total Hours: 

 

    

         ______________________________     _________________ 
         Student signature                                                        Date 
 
         ______________________________            _________________ 
         Field Instructor signature                                            Date 
 
         ______________________________            _________________ 
         Director of Field Education Signature                        Date 

 
Name of Student 

 
Field Instructor 

 
Agency 

 
Semester 
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Department of Social Work 
Field Education:  SWK 414 & SWK 415 

Student Learning Contract and Field Evaluation 
 

 
 
Student Name                 
  
Field Agency                 
 
Field Instructor Name                
 
Task Supervisor Name                
 
 

 
General Information 

 
Purpose: Develop a written agreement that integrates academic learning to field experiences.  
 
Functions: The Field Learning Plan and Evaluation Tool provides: 
• A structured system to assist the creation of field learning activities that fulfill the course objectives of SWK 414 & SWK 415 
• An educational tool to connect field activities with academic learning and identify data sources for evaluation of the student 
• An evaluation instrument to review student progress  
• A guide for discussions during weekly supervision meetings 
 
 

Mark Robinson, M.S.W. 
Director   Department of Social Work 

419-517-8863 
mrobinson2@lourdes.edu 
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Field Learning Plan and Evaluation Tool Structure 
The Field Learning Plan and Evaluation Tool are structured around the Council on Social Work Education’s (CSWE) Educational Policy and Accreditation 
Standards (EPAS). The new policies and standards, which were adopted in 2008, focus on competency-based education. The following is a list of the ten 
competencies and 41 practice behaviors. 

Competencies Practice Behaviors 
EP 2.1.1 Identify as a 
professional social worker and 
conduct oneself accordingly 

a. advocate for client access to the services of social work;  
b. practice personal reflection and self-correction to assure continual professional development;  
c. attend to professional roles and boundaries;  
d. demonstrate professional demeanor in behavior, appearance, and communication;  
e. engage in career-long learning; and  
f. use supervision and consultation. 

EP 2.1.2 Apply social work 
ethical principles to guide 
professional practice 

a. recognize and manage personal values in a way that allows professional values to guide practice;  
b. make ethical decisions by applying standards of the National Association of Social Workers Code of Ethics   and, as applicable, of the International Federation 

of Social Workers/ International Association of Schools of Social Work Ethics in Social Work, Statement of Principles;  
c. tolerate ambiguity in resolving ethical conflicts; and  
d. apply strategies of ethical reasoning to arrive at principled decisions.  
e. apply Franciscan values in ethical decision making. 

EP 2.1.3 Apply critical 
thinking to inform and 
communicate professional 
judgments 

a. distinguish, appraise, and integrate multiple sources of knowledge, including research-based knowledge, and practice wisdom; 
b. analyze models of assessment, prevention, intervention, and evaluation; and  
c. demonstrate effective oral and written communication in working with individuals, families, groups, organizations, communities, and colleagues.  

EP 2.1.4 Engage diversity and 
difference in practice 

a. recognize the extent to which a culture's structures and values may oppress, marginalize, alienate, or create or enhance privilege and power;  
b. gain sufficient self-awareness to eliminate the influence of personal biases and values in working with diverse groups;  
c. recognize and communicate their understanding of the importance of difference in shaping life experiences; and  
d. view themselves as learners and engage those with whom they work as informants 

EP 2.1.5 Advance human 
rights and social and 
economic justice 

a. understand the forms and mechanisms of oppression and discrimination;  
b. advocate for human rights and social and economic justice; and  
c. engage in practices that advance social and economic justice.  

EP 2.1.6 Engage in research-
informed practice and 
practice-informed research 

a. use practice experience to inform scientific inquiry and  
b. use research evidence to inform practice.  

EP 2.1.7 Apply knowledge of 
human behavior and the social 
environment 

a. utilize conceptual frameworks to guide the processes of assessment, intervention, and evaluation; and  
b. critique and apply knowledge to understand person and environment 

EP 2.1.8 Engage in policy 
practice to advance social and 
economic well-being and to 
deliver effective social work 
services 

a. analyze, formulate, and advocate for policies that advance social well-being; and  
b. collaborate with colleagues and clients for effective policy action.  

EP 2.1.9 Respond to contexts 
that shape practice 

a. continuously discover, appraise, and attend to changing locales, populations, scientific and technological developments, and emerging societal trends to provide 
relevant services; and  

b. provide leadership in promoting sustainable changes in service delivery and practice to improve the quality of social services.  
EP 2.1.10 (a) Engagement of 
individuals, families, groups 
and communities 

a. 1. substantively  and  affectively  prepare  for  action  with  individuals,     families,  groups, organizations, and communities;  
2.  use empathy and other interpersonal skills; and  
3.  develop a mutually agreed-on focus of work and desired outcomes.  

EP 2.1.10 (b) Assessment 
 

b. 1. collect, organize, and interpret client data;  
2. assess client strengths and limitations;  
3. develop mutually agreed-on intervention goals and objectives; and  
4. select appropriate intervention strategies.  
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Competencies Practice Behaviors 
5. initiate actions to achieve organizational goals;  

EP 2.1.10 (c) Intervention 
 

c. 1. implement prevention interventions that enhance client capacities;  
2. help clients resolve problems;  
3. negotiate, mediate, and advocate for clients; and  
4. facilitate transitions and endings.  

EP 2.1.10 (d) Evaluation d. Social workers critically analyze, monitor, and evaluate interventions 
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Field Learning Plan and Evaluation Tool Structure 
The Field Learning Plan and Evaluation Tool (see sample below) contains the following information: 
• Competency: There are ten competencies. Each competency is identified with a number.  
• Practice Behavior: Each competency has corresponding practice behaviors. There are 41 practice behaviors. Each practice behavior must be measured. 
• Learning Activity: The student and Field Instructor identify learning activities that the student completes to demonstrate competency of the practice behavior. 

The student is responsible for entering the learning activities on the Field Learning Plan and Evaluation Tool. 
• Mid-term and Final Evaluation: The student is evaluated during Mid-Term and Final weeks. The student evaluates their performance and places their score in 

the box with the “S.” The Field Instructor evaluates their performance and places their score in the box with the “FI.”  
• Rubric: The rubric is the evaluation tool that is used to measure the student’s competency of the practice behavior. 
 
COMPETENCY # 

 
Practice Behavior 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activity and Product 
The Social Work Program will identify basic learning objectives; however, the 
Field Instructor and student may add additional learning objectives.  

Students are required to complete identified learning activities and products.  
• Learning Activities are the actual generalist practice activities that are completed in the 

agency. The Field Instructor must observe or co-facilitate learning activities with the 
student. Examples include, but are not limited to: case management, individual or family 
assessment and interventions, treatment or training group facilitation, referring or 
brokering services, case or cause advocacy, research, outreach education, or program 
development or evaluation. 

• Learning Products are collaboratively identified by the Field Instructor and student. These 
products typically stay in the agency especially those products that contain confidential, 
client information. The Learning Products may become part of the student’s portfolio only 
if the product includes the Field Instructor’s written approval (signature/date). Learning 
Products must be completed by the student. Examples include, but are not limited to: an 
agenda for a group, agency brochure, a grant, research report, an assessment, action plan, 
progress note or discharge plan, resource list, advocacy plan, new or revised policy, a 
program evaluation, cultural competence or ethical decision making training for staff, 
minutes for a meeting, or “tool bag” of research-informed interventions. 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
    .  
 
 

Competency # 
Operational definition of the competency is included here. 
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COMPETENCY 1: PROFESSIONAL DEVELOPMENT 

 
Practice Behavior 2.1.1.a 
Advocate for client access to the services of social work 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Define the terms: advocacy, case advocacy and cause advocacy 
• List activities that professionals at the organization use to engage in case advocacy and cause advocacy  
• Identify the types of situations whereby clients benefit from case or cause advocacy 
• Explain rationale for accepting a professional commitment for advocacy 
• Develops and implements either a case or cause advocacy plan 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not recognize the 
importance of advocacy. 
 
Has not demonstrated this skill 
to sufficiently evaluate. 

Accurately defines advocacy and 
explains the difference between case 
and cause advocacy.  
 
Lists advocacy case and cause 
activities. 
 
Describes the connection between 
social work practice and advocacy. 
 
Identifies a commitment to 
advocating with or on behalf of at-
risk populations.  

Prepares a basic plan to advocate 
for a case or cause. This plan 
contains advocacy activities 
relevant and applicable to an at-
risk situation. 
 
Explains rationale for accepting a 
professional commitment to 
advocating with or on behalf of 
at-risk populations. 
 
 

Compares and contrasts different 
advocacy activities and identifies 
the negative and positive 
consequences of choosing such 
activities. Uses this knowledge 
to create several possible 
advocacy plans thus creating 
flexibility in advocacy 
approaches. 

Independently creates, implements, 
and accurately evaluates an 
advocacy plan for a case or cause, 
thus demonstrating a commitment 
to advocating with or on behalf of 
at-risk populations.  

 
  

Competency 1 (EPAS 2.1.1) Identify as a professional social worker and conduct oneself accordingly 
Generalist social workers are professionals, who engage in ongoing education and professional development. Thus, generalist social workers engage in advocacy, personal reflection 
and self-correction, professional role and boundary setting, professional demeanor, career-long learning, and use of supervision and consultation. The following provides a more in-
depth review of each skill. Advocacy is related to specific cases or social causes. In either situation, client systems are or may be at-risk for experiencing oppression, marginalization, 
or discrimination. Regardless of the circumstances, advocacy involves promoting social justice by working with or on behalf of client systems, such as individuals, families, groups, 
organizations, or communities. 
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COMPETENCY 1: PROFESSIONAL DEVELOPMENT 

 
Practice Behavior 2.1.1.b 
Practice personal reflection and self-correction to assure continual professional development 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Defines how a professional uses personal reflection and self-correction to develop one’s professional identity 
• Identifies strengths and challenges regarding interpersonal skills, self-biases, learning style, knowledge 

development, and professional values in regards to own professional development 
• Creates and implements a plan to use personal reflection and self-correction 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not recognize the 
importance to practice 
personal reflection and self-
correction. 
 
Does not recognize the need to 
engage in continual 
professional development. 
 
Has not demonstrated this skill 
to sufficiently evaluate. 

Defines the concepts of personal 
reflection and self-correction. 
 
Explains the reasons to use personal 
reflection and self-correction to 
continually development one’s own 
professional practice. 
 
Begins to practice personal 
reflection; however, observations are 
inaccurate. Instead of assessing 
situations, reflections are overly 
evaluative, negative, critical, 
dismissive, or blaming. 
 
Begins to practice self-correction; 
however, external support is needed 
for change to be initiated. 

Demonstrates the ability to 
personally assess and reflect on 
interpersonal skills, learning style, 
knowledge development, and 
professional values, and self-biases 
by stating general, accurate 
observations of own strengths and 
limitations. Limited external 
support is necessary. 
 
Identifies ways to change one’s 
own personal thoughts, emotions, 
and professional behaviors. 
Attempts to implement changes, 
then engages in personal reflection 
to assess attempt. Limited external 
support is necessary.  

Accurate observation and 
honest assessment regarding 
how one’s own interpersonal 
skills and self-biases impact 
others. Identifies strengths and 
limitations. External supports 
are sought via self-request. 
 
Based on the proceeding self-
reflection, self-initiates changes 
in one’s own behaviors, 
thoughts, and emotions, and 
then engages in personal 
reflection to evaluate attempt. 
External supports are sought 
via self-request. 

Building on skills in 
“commendable” category, creates 
a long-term development plan 
that demonstrates the need for 
continual professional 
development.   

 
 

Competency 1 (EPAS 2.1.1) Identify as a professional social worker and conduct oneself accordingly 
Generalist social workers are professionals, who engage in ongoing education and professional development. Thus, generalist social workers engage in advocacy, personal reflection 
and self-correction, professional role and boundary setting, professional demeanor, career-long learning, and use of supervision and consultation. The following provides a more in-
depth review of each skill. Personal reflection and self-correction require a reflective-praxis process. An ability to reflect and correct requires the following skills: 1) Accurate 
observation, honest assessment, and evaluation regarding how one’s own interpersonal skills and self-biases impact others. 2) Based on the proceeding evaluation, self-initiates 
changes in one’s own behaviors, thoughts, and emotions are made. 3) Continual repetition of this process as personal reflection and self-correction are required for ongoing 
professional development.    
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COMPETENCY 1: PROFESSIONAL DEVELOPMENT 

 
Practice Behavior 2.1.1.c 
Attend to professional roles and boundaries 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and  Products 
• Describes  the differences between professional and personal boundaries 
• Defines the organization’s expectations of a professional 
• Practices professional boundaries 
• Defines  and practices generalist social work roles 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not recognize the importance of 
attending to professional roles and 
boundaries. 
 
Chooses behavior that is grossly 
negligible, contrary to professional, 
ethical behavior, or violates a 
professional boundary.  
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Explains the importance of 
understanding the practice 
context, such as client, 
organization, and community 
cultures.  
 
Describes the difference between 
personal and professional 
boundaries. 
 
Defines generalist social work 
roles.  

Demonstrates the ability to 
practice within the client, 
organization, and community 
cultures, respect for professional 
boundaries, and apply accurately 
the generalist social work roles. 
Limited supervision is 
necessary.  

Evaluates own ability to 
practice within the client, 
organization, and community 
cultures, respect for 
professional boundaries, and 
apply accurately the generalist 
social work roles.  
 

Appraises the positive and 
negative impact of the client, 
organization, and community 
cultures when making decisions 
about generalist social work 
roles and boundaries.  

  

Competency 1 (EPAS 2.1.1) Identify as a professional social worker and conduct oneself accordingly 
Generalist social workers are professionals, who engage in ongoing education and professional development. Thus, generalist social workers engage in advocacy, personal reflection 
and self-correction, professional role and boundary setting, professional demeanor, career-long learning, and use of supervision and consultation. The following provides a more in-
depth review of each skill. Professional roles and boundaries within the context of the client’s culture, organization, community, and ethical standards are respected. This respect for 
boundaries requires the ability to separate personal opinions, values, beliefs, and expectations of family and friends from professional knowledge, values, and skills. The client’s best 
interest and “to do no harm” are always at the forefront of boundary setting. In order to do so, generalist social workers employ professional roles. These roles include, but are not 
limited to, advocate, broker or linker of services, case manager, counselor or facilitator, fund developer, mediator, negotiator, outreach worker, policy analyst, program developer or 
evaluator, researcher or scholar, trainer or teacher, and workload manager. 
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COMPETENCY 1: PROFESSIONAL DEVELOPMENT 

 
Practice Behavior 2.1.1.d 
Demonstrate professional demeanor in behavior, appearance, and communication 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Defines and applies professional behaviors that are expected by the organization 
• Defines and applies professional appearance that is expected by the organization 
• Defines and applies professional communication that is required by the organization 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not demonstrate professional 
behavior and appearance. Does use 
required communication skills. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Defines behaviors, such as 
assertiveness, caring attitude, 
compassion, empathy, flexibility, 
genuineness, punctuality, 
readiness to learn, reliability, and 
respectfulness, which portray a 
professional demeanor. 
 
Identifies expected professional 
behavior, appearance, and 
communication that are required 
of a professional social worker.  

Applies professional behavior, 
appearance, and communication 
to the practice context with 
minimal guidance from 
supervisor. Overall, professional 
demeanor is acceptable for the 
workplace. 

Applies professional behavior 
and appearance to practice 
context.  Professional behavior 
is independently chosen and 
consistently acceptable for the 
workplace. 

Demonstrates professional 
demeanor that is relevant to 
multiple practice contexts. 
Routinely engages in self-
evaluation and self-correction if 
behavior and appearance are not 
relevant to the workplace. 
 
 

  

Competency 1 (EPAS 2.1.1) Identify as a professional social worker and conduct oneself accordingly 
Generalist social workers are professionals, who engage in ongoing education and professional development. Thus, generalist social workers engage in advocacy, personal reflection 
and self-correction, professional role and boundary setting, professional demeanor, career-long learning, and use of supervision and consultation. The following provides a more in-
depth review of each skill. Professional demeanor in behavior, appearance, and communication is understood within the context of client, organization, and community cultures. 
At all times, professional decisions and actions are based on organizational requirements and policies and on the client systems’ needs. Generalist social workers are responsible for 
using assertive communication to become aware of these parameters. Of utmost importance is the ability to write and speak professionally and to demonstrate timeliness and 
flexibility with a genuine, compassion, caring attitude.   
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COMPETENCY 1: PROFESSIONAL DEVELOPMENT 

 
Practice Behavior 2.1.1.e 
Engage in  career-long learning 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Explains the importance of life-long learning 
• Identifies learning activities that enhance career-long learning 
• Formulates a professional development plan 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not to indicate a 
commitment to career-long 
learning. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Explains the importance of 
engaging in life-long learning. 
 
Identifies learning activities that 
encourage and enhance career-
long learning, such as joining 
professional organizations, 
attending professional 
conferences, or attending 
graduate school. 

Begins to formulate a 
professional development plan 
with a proposed list of 
learning activities.  
 
 
 

Expresses commitment to 
professional development 
activities by occasionally 
attending a professional 
conference or joining a 
professional organization.  
 
Solidifies a professional 
development plan with realistic 
learning activities.  

Demonstrates consistent 
commitment to professional 
development activities, such as 
accepting a student leadership role 
in a professional organization or 
attending and/or presenting at 
several professional conferences.  
 
Creates a professional 
development plan that identifies 
meaningful, doable learning 
activities and includes a logical 
explanation of the plan. 

  

Competency 1 EPAS 2.1.1) Identify as a professional social worker and conduct oneself accordingly 
Generalist social workers are professionals, who engage in ongoing education and professional development. Thus, generalist social workers engage in advocacy, personal reflection 
and self-correction, professional role and boundary setting, professional demeanor, career-long learning, and use of supervision and consultation. The following provides a more in-
depth review of each skill. Career-long learning is a commitment to professional development as a life-long process. A professional development plan identifies activities that 
provide future growth. These activities may include, but are not limited to, professional organization membership, conference attendance, or graduate school.  
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COMPETENCY 1: PROFESSIONAL DEVELOPMENT 

 
Practice Behavior 2.1.1.e 
Use supervision and consultation 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Explains the importance of and ethical responsibility to seek supervision 
• Assertively and respectfully communications needs to supervisor 
• Prepares supervision agenda 
• Uses supervision to connect academic learning and field experiences 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not seek or value 
supervision or consultation.  
 
Does not prepare for 
supervision.  
 
Difficulty engaging with 
supervisor, hence supervisor 
provides a great deal of 
prompting. 
 
Constructive criticism is often 
ignored or defensively argued. 
 
Has not demonstrated this skill 
to sufficiently evaluate. 

Explains the importance 
of  and ethical 
responsibility to seek in 
regular supervision. 
 
Occasionally seeks 
regular supervision or 
consultation, but often 
does not ask or seek 
clarification.  

Prepares supervision agenda that 
includes staffing of client cases and 
discussion of own professional 
development. Begins to connect 
academic learning and field 
experiences. Supervisor provides 
supportive prompting during 
supervision session. 
 
Demonstrates ability to use respectful, 
assertive communication with 
supervisor. Maybe used in hindsight or 
prompted with minimal supervision. 
 
Accepts supervisor’s constructive 
criticism in a professional manner. 

 Collaboratively with supervisor, 
discusses in-depth case analysis and 
assessment of own professional 
development.  Connects academic 
learning and field experiences with 
limited supervisory input.  
 
Assertively seeks regular 
supervision and consultation. 
Demonstrates ability to ask 
questions and seek clarification 
when does not understand or is 
confused.  
 
Seeks constructive criticism and 
follows up with appropriate actions. 

Arrives at supervision meeting 
with an independent and accurate 
critique of client cases, own 
professional development, and 
connections between academic 
learning and field experiences.  
 
Proactively shares experiences 
with supervisory. Assertively and 
respectfully communicates 
concerns, compliments, questions, 
and learning. 
 
Routinely and genuinely asks for 
constructive criticism and follows 
up with appropriate actions. 

 
 

Competency 1 EPAS 2.1.1) Identify as a professional social worker and conduct oneself accordingly 
Generalist social workers are professionals, who engage in ongoing education and professional development. Thus, generalist social workers engage in advocacy, personal reflection 
and self-correction, professional role and boundary setting, professional demeanor, career-long learning, and use of supervision and consultation. The following provides a more in-
depth review of each skill. Supervision and consultation provide multiple benefits. Two of these benefits include the identification of the best interventions to use with clients and 
the continued development as a professional. Staffing cases with other social workers, as well as professional members of multidisciplinary teams, provide recommendations for 
social work interventions. In turn, the clients benefit. Professional development is enhanced when knowledge, values, and skills from supervision and consultation are applied and 
evaluated. The learning from this process expands the generalist social workers’ practice abilities and encourages more in-depth study of strengths and problems related to clients’ 
situations. Since supervision and consultation are valuable tools, generalist social workers are responsible for assertively seeking adequate time and proficient, licensed professionals 
for these developmental activities to occur.  
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COMPETENCY 2: ETHICS 
 

Competency 2 (EPAS 2.1.2) Apply social work ethical principles to guide professional practice 
Generalist social workers use professional social work codes of ethics to guide their social work practice and simultaneously develop a professional identity.  Professional development 
requires the ability to understand how personal values impact professional practice and to make practice decisions based on professional ethics not personal values. At times, ethical 
principles and standards, legal mandates, case law, organizational policies, professional integrity, and client values create a dissonance.  To resolve this tension, generalist social 
workers apply an ethical decision making model.  This decision making process includes, but is not limited to, the ability to identify the source of dissonance, hypothesize about 
possible solutions, examine the benefits and cost of each solution, and seek supervision when ethical reasoning is ambiguous. Thus, generalist social workers learn to resolve ethical 
conflicts by using an ethical decision making process.  

 
Practice Behavior 2.1.2.a 
Recognize and manage personal values in a way that allows professional values to guide practice 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Distinguishes between personal and professional values 
• Articulates how personal values influence one’s social work practice 
• Sets aside personal values to apply professional values 

 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Personal values rather than professional 
values guide practice decisions. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Distinguishes between personal 
and professional values.  
 
Identifies similarities and 
differences between personal 
and professional values. 

Articulates how personal values 
influence one’s ability to 
professionally and objectively 
assess client situations. Begins to 
set aside personal values and 
apply professional values. 

Demonstrates ability to 
consistently set aside personal 
values and apply professional 
values.  

Anticipates potential values 
conflicts, clearly articulates 
possible values differences, and 
chooses professional values to 
guide practice. 
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Competency 2 (EPAS 2.1.2) Apply social work ethical principles to guide professional practice 
Generalist social workers use professional social work codes of ethics to guide their social work practice and simultaneously develop a professional identity.  Professional development 
requires the ability to understand how personal values impact professional practice and to make practice decisions based on professional ethics not personal values. At times, ethical 
principles and standards, legal mandates, case law, organizational policies, professional integrity, and client values create a dissonance.  To resolve this tension, generalist social 
workers apply an ethical decision making model.  This decision making process includes, but is not limited to, the ability to identify the source of dissonance, hypothesize about 
possible solutions, examine the benefits and cost of each solution, and seek supervision when ethical reasoning is ambiguous. Thus, generalist social workers learn to resolve ethical 
conflicts by using an ethical decision making process.  

 
Practice Behavior 2.1.2.b 
Make ethical decisions by applying standards of the National Association of Social Workers Code of 
Ethics and, as applicable, of the International Federation of Social Workers/International Association 
of Schools of Social Work Ethics in Social Work, Statement of Principles 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Identifies the purpose, principles, and standards of the social work code of ethics 
• Applies ethical principles and standards to practice and can cite the applicable section of the code 
 

 
 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not recognize or use social 
work codes of ethics to guide 
practice. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Identifies the purpose, 
principles, and standards of the 
social work codes of ethics. 
 
 

Applies an ethical principle and/or 
standard to a practice situation.  
When doing so, cites the applicable 
ethical principle and/or standard. 

Consistently analyzes ethical 
principles and standards to arrive 
at practice decisions. When doing 
so, cites the principles and/or 
standards applicable to the 
decision making process. 

Critiques ethical decisions in terms 
of alternative decisions that may 
also have been applicable to the 
practice situation. 
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Competency 2 (EPAS 2.1.2) Apply social work ethical principles to guide professional practice 
Generalist social workers use professional social work codes of ethics to guide their social work practice and simultaneously develop a professional identity.  Professional development 
requires the ability to understand how personal values impact professional practice and to make practice decisions based on professional ethics not personal values. At times, ethical 
principles and standards, legal mandates, case law, organizational policies, professional integrity, and client values create a dissonance.  To resolve this tension, generalist social 
workers apply an ethical decision making model.  This decision making process includes, but is not limited to, the ability to identify the source of dissonance, hypothesize about 
possible solutions, examine the benefits and cost of each solution, and seek supervision when ethical reasoning is ambiguous. Thus, generalist social workers learn to resolve ethical 
conflicts by using an ethical decision making process.  

 
Practice Behavior 2.1.2.c 
Tolerate ambiguity in resolving ethical conflicts 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Defines how ambiguity impacts the ethical decision making process 
• Demonstrates ability to make ethical decisions even when no clear resolution is apparent 

 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not acknowledge ambiguity. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Defines ambiguity. 
 
Describes how the codes of ethics 
are “guides” and do not provide 
definitive answers. 

Demonstrates basic ability to 
make ethical decisions even 
though no clear resolution seems 
apparent.  
 

Clearly identifies ambiguity and 
outlines potential resolutions 
before making an ethical decision.  

Appraises the degree of 
ambiguity in relation to the 
ethical conflict, and uses the 
codes of ethics to analyze 
possible resolutions. 

  



    
 

45 | P a g e  
Updated: August 2013 

Competency 2 (EPAS 2.1.2) Apply social work ethical principles to guide professional practice 
Generalist social workers use professional social work codes of ethics to guide their social work practice and simultaneously develop a professional identity.  Professional development 
requires the ability to understand how personal values impact professional practice and to make practice decisions based on professional ethics not personal values. At times, ethical 
principles and standards, legal mandates, case law, organizational policies, professional integrity, and client values create a dissonance.  To resolve this tension, generalist social 
workers apply an ethical decision making model.  This decision making process includes, but is not limited to, the ability to identify the source of dissonance, hypothesize about 
possible solutions, examine the benefits and cost of each solution, and seek supervision when ethical reasoning is ambiguous. Thus, generalist social workers learn to resolve ethical 
conflicts by using an ethical decision making process.  

 
Practice Behavior 2.1.2.d 
Apply strategies of ethical reasoning to arrive at  principled decisions 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Defines how ambiguity impacts the ethical decision making process 
• Demonstrates ability to make ethical decisions even when no clear resolution is apparent 
 

 
 

 
 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not recognize ethical 
dilemmas or engage in ethical 
reasoning. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Identifies ethical or practice 
dilemmas. 
 
Acknowledges that professional 
codes of ethics provide a guide 
for ethical reasoning. 

Constructs and applies an ethical 
decision making model that 
includes, but is not limited to, 
the ability to identify the 
dilemma, hypothesize about 
possible solutions, examine the 
benefits and cost of each 
solution, and seek supervision. 

Compares and contrasts ethical 
decision making models, and uses 
the best strategy to arrive at a 
principled decision. 

Evaluates other factors, such as 
legal mandates, case law, 
organizational policies, 
professional integrity, and client 
values, which contribute to 
dilemmas. Considers these factors 
when using ethical reasoning. 
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COMPETENCY 2: ETHICS 
 

Competency 2 (EPAS 2.1.2) Apply Franciscan values in ethical decision making 
Generalist social workers use professional social work codes of ethics to guide their social work practice and simultaneously develop a professional identity.  Professional 
development requires the ability to understand how personal values impact professional practice and to make practice decisions based on professional ethics not personal values. 
At times, ethical principles and standards, legal mandates, case law, organizational policies, professional integrity, and client values create a dissonance.  To resolve this tension, 
generalist social workers apply an ethical decision making model.  This decision making process includes, but is not limited to, the ability to identify the source of dissonance, 
hypothesize about possible solutions, examine the benefits and cost of each solution, and seek supervision when ethical reasoning is ambiguous. Thus, generalist social workers 
learn to resolve ethical conflicts by using an ethical decision making process.  

 
Practice Behavior 2.1.2.e 
Apply Franciscan values in ethical decision making  

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Defines Franciscan values 
• Demonstrates ability to use Franciscan values in the ethical decision making process 
 

 
 

 
 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not recognize Franciscan 
values. 
 
Has not demonstrated this skill 
to sufficiently evaluate. 

Identifies Franciscan values. 
 
Acknowledges that Franciscan 
values impact the ethical 
decision making process. 

Constructs and applies an ethical 
decision making model that 
includes consideration of 
Franciscan values. 

Assesses Franciscan values in 
comparison to personal and 
professional values in the ethical 
decision making process. 

Evaluates other factors, such as 
legal mandates, case law, 
organizational policies, 
professional integrity, and client 
values, which contribute to 
dilemmas. Considers these factors 
along with Franciscan values when 
using ethical reasoning. 
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COMPETENCY 3: CRITICAL THINKING & COMMUNICATION 
 

Competency 3 (EPAS 2.1.3) Apply critical thinking to inform and communicate professional judgments 
Generalist social workers, who are critical thinkers, possess an attitude, knowledge, and skills that enable the social well-being for individuals, families, groups, organizations, and 
communities. Critical thinking requires an attitude that embraces intellectual traits, such as humility, empathy, integrity, curiosity, and autonomy. Necessary knowledge includes 
theoretical constructs, research informed-knowledge, ethical guidelines, cultural and organizational contexts, and practice wisdom. Critical thinking skills are reflected in the ability 
to: 1) accurately report observations, 2) recognize how own assumptions and biases are impacting own thinking process, 3) prioritize problems, 4) formulate relevant questions, 5) 
obtain, interpret, and evaluate knowledge, 6) consider multiple, logical, relevant options, 7) evaluate the consequences of each option, 8) implement a course of action based on a 
rational conclusion, and 8) evaluate effectiveness of action. Throughout the critical thinking process, generalist social workers communicate effectively with clients and other 
professionals. Discussions, either in written or oral format, contain thoughts that are presented in a professional, objective manner. Overall, communication is clear, concise, thorough, 
and logical and demonstrates an understanding and respect for the critical thinking process. 
 

Practice Behavior 2.1.3.a 
Distinguish, appraise, and integrate multiple sources of knowledge, including research-based 
knowledge, and practice wisdom 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Analysis of complex ideas goes beyond repeating information 
• Demonstrates depth, breadth, organization, and clarity of thoughts 
• Supports reasoning with several relevant examples from a number of sources 
• Application of social work language, concepts, theories, research evidence and practice wisdom demonstrate a 

basic understanding 

 

 

Unacceptable 
1 

Developing 
2 

Acceptable 
3 

Commendable 
4 

Exceptional 
5 

Provides limited or no analysis 
of knowledge or practice 
wisdom is present; logic is 
confusing; thoughts are 
consistently irrelevant.  
 
Application of social work 
language, concepts, theories, 
research evidence, and practice 
wisdom is incorrect or absent.  
 
Has not demonstrated this skill 
to sufficiently evaluate. 

Repeats knowledge or practice 
observations. Depth, breadth, 
organization, clarity, and 
thoroughness in reasoning are 
emerging. Supports reasoning 
with a few relevant thoughts 
and/or examples from limited 
sources.  
 
Application of social work 
language, concepts, theories, 
research evidence, and practice 
wisdom demonstrates limited 
understanding and may be 
incorrect or absent.  

Analysis reflects a basic 
understanding of complex ideas. 
Depth, breadth, organization, and 
clarity are adequate. Supports 
reasoning with several relevant 
thoughts and/or examples from a 
number of sources.  
 
Application of social work 
language, concepts, theories, 
research evidence, and practice 
wisdom demonstrates basic 
understanding and is generally 
correct. 

Thoughtful analysis of complex 
ideas contains depth, breadth, 
organization, thoroughness, and 
clarity.   Main ideas contain logical 
reasoning and well-selected 
examples which are drawn from 
multiple sources. 
 
Synthesis of social work language, 
concepts, theory, research 
evidence, and practice wisdom 
demonstrate a good understanding. 

Exceptionally clear analysis, 
depth, and insight. Logically 
organized. Exceptionally 
thorough. Supports main ideas 
with persuasive, compelling 
examples that add depth to 
understanding. Reasoning is fluid 
and logical.  
 
Synthesis and evaluation of 
relevant social work language, 
concepts, theories, research 
evidence, and practice wisdom 
demonstrates advanced 
understanding.  
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COMPETENCY 3: CRITICAL THINKING & COMMUNICATION 
 

Competency 3 (EPAS 2.1.3) Apply critical thinking to inform and communicate professional judgments 
Generalist social workers, who are critical thinkers, possess an attitude, knowledge, and skills that enable the social well-being for individuals, families, groups, organizations, and 
communities. Critical thinking requires an attitude that embraces intellectual traits, such as humility, empathy, integrity, curiosity, and autonomy. Necessary knowledge includes 
theoretical constructs, research informed-knowledge, ethical guidelines, cultural and organizational contexts, and practice wisdom. Critical thinking skills are reflected in the ability 
to: 1) accurately report observations, 2) recognize how own assumptions and biases are impacting own thinking process, 3) prioritize problems, 4) formulate relevant questions, 5) 
obtain, interpret, and evaluate knowledge, 6) consider multiple, logical, relevant options, 7) evaluate the consequences of each option, 8) implement a course of action based on a 
rational conclusion, and 8) evaluate effectiveness of action. Throughout the critical thinking process, generalist social workers communicate effectively with clients and other 
professionals. Discussions, either in written or oral format, contain thoughts that are presented in a professional, objective manner. Overall, communication is clear, concise, thorough, 
and logical and demonstrates an understanding and respect for the critical thinking process. 
 

Practice Behavior 2.1.3.b 
Analyze models of assessment, prevention, intervention, and evaluation 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Identifies models of assessment, prevention, intervention, and evaluation used in organization 
• Applies the eight actions involved in the critical thinking framework (see above) 
 

 

 

 

Unacceptable 
1 

Developing 
2 

Acceptable 
3 

Commendable 
4 

Exceptional 
5 

Assumes that social work practice 
is based on “what one thinks” is 
best not on research-based 
knowledge, practice wisdom, or 
the client’s cultural context. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Identifies and defines a framework 
for analyzing social work practice 
models. This analysis framework 
includes, but is not limited to, 
identifying the model’s use 
(assessment, prevention, 
intervention, and/or evaluation), 
understanding how change occurs 
when using the model, and 
investigating what cultural 
contexts respond best with the 
model. 

Applies the analysis framework 
to basic generalist social work 
models of assessment, 
prevention, intervention, and 
evaluation.  

Expands the analysis framework to 
compare and contrast a variety 
assessment, prevention, 
intervention, and evaluation 
models. 

Expands the analysis framework 
to compare, contrast, and 
critique a variety assessment, 
prevention, intervention, and 
evaluation models. 
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COMPETENCY 3: CRITICAL THINKING & COMMUNICATION 
 

Competency 3 (EPAS 2.1.3) Apply critical thinking to inform and communicate professional judgments 
Generalist social workers, who are critical thinkers, possess an attitude, knowledge, and skills that enable the social well-being for individuals, families, groups, organizations, and 
communities. Critical thinking requires an attitude that embraces intellectual traits, such as humility, empathy, integrity, curiosity, and autonomy. Necessary knowledge includes 
theoretical constructs, research informed-knowledge, ethical guidelines, cultural and organizational contexts, and practice wisdom. Critical thinking skills are reflected in the ability 
to: 1) accurately report observations, 2) recognize how own assumptions and biases are impacting own thinking process, 3) prioritize problems, 4) formulate relevant questions, 5) 
obtain, interpret, and evaluate knowledge, 6) consider multiple, logical, relevant options, 7) evaluate the consequences of each option, 8) implement a course of action based on a 
rational conclusion, and 8) evaluate effectiveness of action. Throughout the critical thinking process, generalist social workers communicate effectively with clients and other 
professionals. Discussions, either in written or oral format, contain thoughts that are presented in a professional, objective manner. Overall, communication is clear, concise, thorough, 
and logical and demonstrates an understanding and respect for the critical thinking process. 
 

Practice Behavior 2.1.3.c 
Demonstrate effective oral and written communication in working with individuals, families, groups, 
organizations, communities, and colleagues 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Written communication is free of grammar, spelling, punctuation, and capitalization errors 
• Written communication clearly, concisely and accurately communicates thoughts 
• Written communication and oral communication are acceptable for the workplace 
• Oral communication demonstrates ability to be respectful and engage with the listener 
• Oral communication presents “need to know” information in a concise, thoughtful manner 

 

 
Competency rubric is on the next page.  
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Unacceptable Developing Acceptable Commendable Exceptional 

Written Communication 
Multiple grammar, spelling, 
punctuation or other errors 
significantly impact meaning and 
readability. Word choice and style 
are overly casual and writing skills 
would be unacceptable in a 
workplace setting. APA style is 
seriously flawed. 
 
Does not use respectful, assertive 
communication.  
 
Has not demonstrated this skill to 
sufficiently evaluate. 
 
Verbal Communication 
Does not connect or establish 
rapport with audience. Eye contact 
is limited. Includes primarily “nice 
to know” information that is not 
relevant to topic. Includes a 
distracting number of “filled 
pauses.” Lacks clarity and 
organization. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Written Communication 
Errors in grammar, spelling, 
punctuation and/or capitalization 
impact meaning and credibility. 
Word choice and style are very 
casual and/or include 
abbreviations and jargon that 
impair meaning and would result 
in revisions in a workplace 
setting. In a workplace setting, 
some supervisory guidance is 
needed. Multiple or significant 
APA errors.  
 
Verbal Communication 
Attempts to connect with the 
audience, yet minor difficulties in 
establishing rapport. Verbal 
expressions includes primarily 
“nice to know” information 
and/or frequent “filled pauses.” 
Some points are clear. Most of the 
time, presenter professionally 
interacts with others.   
 
Describes the use of assertive 
communication skills. 

Written Communication 
Several errors in grammar, 
spelling, punctuation and/or 
capitalization. Word choice and 
style are more professional than 
casual. Writing is clear and, in 
general, acceptable for the 
workplace. Errors may be 
present but do not affect 
meaning. Few APA errors. 
  
Verbal Communication 
Establishes rapport and 
credibility and uses eye contact 
that is culturally sensitive. 
Presents “need to know” but 
contains some “nice to know” 
information. Overall, 
Information is focused on a few 
relevant, key points. Expression 
style Includes a few “filled 
pauses” and is free from jargon. 
Presenter Interacts 
professionally with others. 
 
Demonstrates ability to use 
respectful, assertive 
communication with clients, 
peers, and supervisors. Maybe 
used in hindsight or prompted 
with minimal supervision. 

Written Communication 
Few errors in grammar, 
spelling, punctuation, 
capitalization. Word choice 
creates clarity and a 
professional style of 
communication expected in a 
workplace. Errors may be 
present but may not interfere 
with meaning. Accurate use of 
APA style including citations 
and references.  Independently 
completes professional writing 
in a workplace setting. 
 
Verbal Communication 
Establishes rapport and 
credibility and uses eye 
contact that is culturally 
sensitive. Includes relevant 
information with clear points 
that are presented in a logical 
manner. Expression style Is 
generally conversational and 
free from jargon. Presenter 
Interacts professionally with 
others and encourages 
questions. 
 
Generally engages in assertive 
communication using self-
initiative. 
 

Written Communication 
Correct grammar, spelling, 
punctuation, capitalization and word 
choice create clarity and a 
professional style of communication 
expected in a workplace. Errors may 
be present but are minor and do not 
interfere with meaning. Accurate use 
of APA style including citations and 
references. Independently complete 
professional writing in a workplace 
setting.  
 
Verbal Communication 
Connects with the audience and 
establishes credibility easily. Uses 
culturally sensitive eye contact. 
Includes relevant information with 
clear focus points and smooth 
transitions. Expression style holds 
other’s attention, because 
presentation is conversational, lively, 
and free of jargon. Presenter Is 
prepared, self-confident, speaks 
spontaneously, professionally 
interacts with audience, and 
encourages questions that lead to 
critical thinking and discussion. 
 
Routinely, independently, and 
proactively recognizes need to 
assertively communicate with others 
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COMPETENCY 4: DIVERSITY 
 

Competency 4 (EPAS 2.1.4) Engage diversity and difference in practice 
Generalist social workers understand the impact of diversity, specifically culture, on the development of individuals, families, groups, organizations and communities. Cultural assessment includes, but is 
not limited to, the following cultural factors: 1) history specifically events that created oppression, marginalization or alienation, 2) ethnicity, race, and citizenship including naturalized, immigrant and 
refugee status, 3) socioeconomic status including income, education and occupation, 4) cultural values such as time orientation, use of nature, and respect for older adults and those with disabilities, 5) 
family life processes including gender and sexual orientation, 6) communication and language, 7) healing practices and beliefs, 8) religion, 9) social order and control including political structures and 
ideology, 10) recreation, 11) expressive and creative arts, 12) diet and foods, and 13) dress. Cultural experiences, based on these cultural factors, shape group identities; however, it is the intersectionality 
of cultural factors that create individual identity. Thus, generalist social workers know that differences exist between, among and within cultural groups.  
 
By applying a framework for understanding cultural differences, a generalist social worker engages in culturally competent practice. This framework requires a generalist social worker to: 1) assess how 
his or her own life experiences are different from their client’s experiences, 2) evaluate how his or her own personal biases and assumptions impact his or her interaction with clients, 3) acquire 
knowledge about their client’s culture, and 4) apply communication and solution-seeking skills that respectfully engage and intervene with diverse clients. Applying this framework enables generalist 
social workers to continually engage in life-long learning about diversity and practice accordingly. In summary, generalist social workers gain a broad understanding of, sensitivity to, respect for, and 
ability to practice culturally competence.   

 
Practice Behavior 2.1.4.a 
Recognize the extent to which a culture’s structures and values may oppress, marginalize, alienate, or 
create or enhance privilege and power 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Defines and provides examples of oppression, discrimination, marginalization, alienation, privilege, and power 
• Describes the connection between the use of privilege and power and  the presence or absence of oppression, 

marginalization, and alienation 
• Defines cultural structures and values are associated with dominant and minority cultures 
• Assess how privilege, power, oppression, marginalization, and alienation are experienced by different cultural 

groups 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not recognize the impact of 
culture on oppression, 
marginalization, privilege, or power. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Defines culture structures, such 
as organizations, communities, 
and policies, associated with 
dominant and minority cultures.  
 
Describes cultural values 
connected to culture structures. 
 
Defines forms of oppression, 
discrimination, marginalization, 
alienation, privilege, and power 

Describes the connection between 
the use of privilege and power and 
the presence, absence, or 
ignorance of oppression, 
marginalization, and alienation. 
 
Assess how privilege, power, 
oppression, marginalization, and 
alienation are viewed and 
experienced by a cultural group. 

Analyze the impact of a 
culture’s structures and values 
on whether or not a cultural 
group uses, creates, or enhances 
privilege and power to oppress, 
marginalize, discriminate, or 
alienate 

Compares and contrasts the 
dominant culture’s structures 
and values to those of the 
minority cultures and critiques 
the extent to which privilege and 
power are used to combat 
oppression, marginalization, 
discrimination, or alienation. 
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COMPETENCY 4: DIVERSITY 
 

Competency 4 (EPAS 2.1.4) Engage diversity and difference in practice 
Generalist social workers understand the impact of diversity, specifically culture, on the development of individuals, families, groups, organizations and communities. Cultural assessment includes, but is 
not limited to, the following cultural factors: 1) history specifically events that created oppression, marginalization or alienation, 2) ethnicity, race, and citizenship including naturalized, immigrant and 
refugee status, 3) socioeconomic status including income, education and occupation, 4) cultural values such as time orientation, use of nature, and respect for older adults and those with disabilities, 5) 
family life processes including gender and sexual orientation, 6) communication and language, 7) healing practices and beliefs, 8) religion, 9) social order and control including political structures and 
ideology, 10) recreation, 11) expressive and creative arts, 12) diet and foods, and 13) dress. Cultural experiences, based on these cultural factors, shape group identities; however, it is the intersectionality 
of cultural factors that create individual identity. Thus, generalist social workers know that differences exist between, among and within cultural groups.  
 
By applying a framework for understanding cultural differences, a generalist social worker engages in culturally competent practice. This framework requires a generalist social worker to: 1) assess how 
his or her own life experiences are different from their client’s experiences, 2) evaluate how his or her own personal biases and assumptions impact his or her interaction with clients, 3) acquire 
knowledge about their client’s culture, and 4) apply communication and solution-seeking skills that respectfully engage and intervene with diverse clients. Applying this framework enables generalist 
social workers to continually engage in life-long learning about diversity and practice accordingly. In summary, generalist social workers gain a broad understanding of, sensitivity to, respect for, and 
ability to practice culturally competence.   

 
Practice Behavior 2.1.4.b 
Gain sufficient self-awareness to eliminate the influence of personal biases and values in working with 
diverse groups 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Identifies a framework for understanding cultural differences  which includes: 

o Assess how own life is different from client’s life 
o Evaluates how own personal and cultural biases, values, and assumptions impact own interactions with 

diverse groups 
o Self corrects when personal biases, values, and assumptions negatively impact others 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not demonstrate 
awareness of own 
personal biases. 
 
Has not demonstrated 
this skill to sufficiently 
evaluate. 

Expresses a commitment to 
developing cultural 
competence. 
 
Identifies a framework for 
understanding cultural 
differences and begins to 
identify own personal biases 
regarding diverse groups. 
 
 

Demonstrates commitment to developing cultural competence by 
deliberately applying the following framework steps:  
1) Assesses how his or her own life experiences are different from 

their client’s experiences, especially those from diverse groups. 
2) Evaluates how his or her own personal and cultural biases, 

values, and assumptions impact his or her interaction with 
diverse groups. 

3) Applies action steps to correct personal biases, values, and 
assumptions that may negatively impact interactions with 
clients from diverse groups. 

This process is completed with some supervisory guidance. 

Most of the time 
internalizes the process of 
analyzing, deconstructing, 
and reconstructing own 
personal biases and 
assumptions that 
negatively impact social 
work practice with diverse 
groups. Seeks supervisory 
guidance as necessary. 

Independently and 
routinely analyzes, 
deconstructs, and 
reconstructs own 
personal biases and 
assumptions that 
negatively impact social 
work practice with 
diverse groups while 
seeking supervisory 
guidance when 
necessary. 
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COMPETENCY 4: DIVERSITY 
 

Competency 4 (EPAS 2.1.4) Engage diversity and difference in practice 
Generalist social workers understand the impact of diversity, specifically culture, on the development of individuals, families, groups, organizations and communities. Cultural assessment includes, but is 
not limited to, the following cultural factors: 1) history specifically events that created oppression, marginalization or alienation, 2) ethnicity, race, and citizenship including naturalized, immigrant and 
refugee status, 3) socioeconomic status including income, education and occupation, 4) cultural values such as time orientation, use of nature, and respect for older adults and those with disabilities, 5) 
family life processes including gender and sexual orientation, 6) communication and language, 7) healing practices and beliefs, 8) religion, 9) social order and control including political structures and 
ideology, 10) recreation, 11) expressive and creative arts, 12) diet and foods, and 13) dress. Cultural experiences, based on these cultural factors, shape group identities; however, it is the intersectionality 
of cultural factors that create individual identity. Thus, generalist social workers know that differences exist between, among and within cultural groups.  
 
By applying a framework for understanding cultural differences, a generalist social worker engages in culturally competent practice. This framework requires a generalist social worker to: 1) assess how 
his or her own life experiences are different from their client’s experiences, 2) evaluate how his or her own personal biases and assumptions impact his or her interaction with clients, 3) acquire 
knowledge about their client’s culture, and 4) apply communication and solution-seeking skills that respectfully engage and intervene with diverse clients. Applying this framework enables generalist 
social workers to continually engage in life-long learning about diversity and practice accordingly. In summary, generalist social workers gain a broad understanding of, sensitivity to, respect for, and 
ability to practice culturally competence.   

 
Practice Behavior 2.1.4.c 
Recognize and communicate their understanding of the importance of difference in shaping life 
experiences 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Describe how the intersectionality of cultural factors form individual and group identities 
• Completes a cultural assessment  of a client system 

 
 

 

 
Unacceptable Developing Acceptable Commendable Exceptional 

Does not recognize the importance of 
differences in shaping life 
experiences.  
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Acknowledges that cultural 
experiences shape group identities 
but differences exist between, 
among, and within cultural 
groups. 
 
Describes how the 
intersectionality of cultural 
factors helps to form individual 
and group identities.  

Completes a cultural 
assessment that accurately 
identifies cultural factors and 
explains how these cultural 
factors have created specific 
individual and group identities. 
This process is completed with 
some supervisory guidance. 
 

Completes a cultural 
assessment that accurately 
identifies cultural factors and 
explains how these cultural 
factors have created specific 
individual and group identities. 
This process is completed with 
some supervisory guidance. 

Independently and routinely 
appraises and explains the short 
and long term impact of cultural 
factors on individual and group 
identities. Historical impact is 
appraised, and future impact is 
hypothesized. 
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COMPETENCY 4: DIVERSITY 
 

Competency 4 (EPAS 2.1.4) Engage diversity and difference in practice 
Generalist social workers understand the impact of diversity, specifically culture, on the development of individuals, families, groups, organizations and communities. Cultural assessment includes, but is 
not limited to, the following cultural factors: 1) history specifically events that created oppression, marginalization or alienation, 2) ethnicity, race, and citizenship including naturalized, immigrant and 
refugee status, 3) socioeconomic status including income, education and occupation, 4) cultural values such as time orientation, use of nature, and respect for older adults and those with disabilities, 5) 
family life processes including gender and sexual orientation, 6) communication and language, 7) healing practices and beliefs, 8) religion, 9) social order and control including political structures and 
ideology, 10) recreation, 11) expressive and creative arts, 12) diet and foods, and 13) dress. Cultural experiences, based on these cultural factors, shape group identities; however, it is the intersectionality 
of cultural factors that create individual identity. Thus, generalist social workers know that differences exist between, among and within cultural groups.  
 
By applying a framework for understanding cultural differences, a generalist social worker engages in culturally competent practice. This framework requires a generalist social worker to: 1) assess how 
his or her own life experiences are different from their client’s experiences, 2) evaluate how his or her own personal biases and assumptions impact his or her interaction with clients, 3) acquire 
knowledge about their client’s culture, and 4) apply communication and solution-seeking skills that respectfully engage and intervene with diverse clients. Applying this framework enables generalist 
social workers to continually engage in life-long learning about diversity and practice accordingly. In summary, generalist social workers gain a broad understanding of, sensitivity to, respect for, and 
ability to practice culturally competence.   

 
Practice Behavior 2.1.4.d 
View themselves as learners and engage those with whom they work as informants 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives  Learning Activities and Products 
• Defines cultural competence 
• Expresses ethical responsibility and commitment for continued development of  cultural competence 
• Applies a framework for developing cultural competence 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not engage in 
education activities or 
attempt to learn about 
diversity and differences.  
 
Does not acknowledge or 
value cultural competence 
as part of social work 
practice. 
 
Has not demonstrated this 
skill to sufficiently evaluate. 

Defines cultural competence. 
 
Expresses commitment to becoming a 
culturally competent social work 
professional and acknowledges that 
this commitment involves a life-long 
learning process. 
 
Identifies a framework for 
understanding cultural differences and 
becoming culturally competent. 

Demonstrates commitment to 
developing own cultural 
competence by deliberately 
applying the following framework 
steps:  
1) Acquires knowledge about 

their client’s or colleague’s 
culture. 

2) Applies communication and 
solution-seeking skills that 
respectfully engage with 
diverse clients and colleagues.  

Begins to synthesize previous 
learning with new knowledge 
in order to develop new 
meanings related to diverse 
cultures. 
 
Begins to refine respectful 
communication and solution-
seeking skills used to 
cultivate professional 
relationships with diverse 
people groups. 

Continually seeks new experiences and 
develops in-depth knowledge of 
cultural groups, and evaluates the 
relevance of cultural knowledge to 
individuals, families, groups, and 
communities who are different from 
self. 
 
Continually critiques one’s use of 
communication and solution-seeking 
skills with diverse clients and 
colleagues and independently adjusts 
one’s behavior to reflect respect. 
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COMPETENCY 5: HUMAN RIGHTS & JUSTICE 
   

Competency 5 (EPAS 2.1.5) Advance human rights and social and economic justice 
Generalist social workers value civic, political, cultural, social, and economic rights; however, due to disadvantage, oppression, and discrimination, not all people have access to these fundamental 
freedoms. When human rights violations occur, generalist social workers advocate with or on behalf of the oppressed group. Advocacy may take the form of speaking to those who have privilege and 
power to change the adverse conditions, or it may be empowering oppressed people to speak for themselves in an effort to create change. Advocacy activities may include educational projects, policy 
formations, and program developments. In the end, changes focus on creating social and economic justice.  

 
Practice Behavior 2.1.5.a 
Understand the forms and mechanisms of oppression and discrimination 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Defines and provides examples of oppression and discrimination 
• Articulates how client systems connected to the organization or community experience and react to oppression 

and discrimination  
 

 

 
 

Unacceptable 
1 

Developing 
2 

Acceptable 
3 

Commendable 
4 

Exceptional 
5 

Does not acknowledge oppression 
and discrimination. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Defines and provides examples of 
oppression and discrimination, such 
as, but not limited to, verbal 
statements and jokes, oppression, 
segregation, marginalization, de 
facto discrimination, de jure 
discrimination, hate crimes, assault, 
murder, and genocide. 

Articulates how oppression and 
discrimination are manifested in 
all types of cultural groups.  
 
Demonstrates an understanding of 
oppression and discrimination by 
applying the concepts to real life 
situations. 
 
Assesses how client systems 
experience and react to 
oppression and discrimination. 

Analyzes different causes of 
oppression and discrimination, 
and in doing so, develops a 
deeper understanding of systems 
that promote injustices. 

Evaluates theoretical reasons 
for oppression and 
discrimination and critically 
analyzes the theories. 
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COMPETENCY 5: HUMAN RIGHTS & JUSTICE 
 

Competency 5 (EPAS 2.1.5) Advance human rights and social and economic justice  
Generalist social workers value civic, political, cultural, social, and economic rights; however, due to disadvantage, oppression, and discrimination, not all people have access to these fundamental 
freedoms. When human rights violations occur, generalist social workers advocate with or on behalf of the oppressed group. Advocacy may take the form of speaking to those who have privilege and 
power to change the adverse conditions, or it may be empowering oppressed people to speak for themselves in an effort to create change. Advocacy activities may include educational projects, policy 
formations, and program developments. In the end, changes focus on creating social and economic justice.  

 
Practice Behavior 2.1.5.b 
Advocate for human rights and social and economic justice 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Identifies human rights  
• Defines and describes activities associated with social and economic justice 
• Creates and implements a advocacy plan for human rights as pertains to client systems connected to the 

organization 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not acknowledge or engage 
in advocacy, human rights and/or 
social and economic justice.  
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Identifies human rights, such as 
defined by the UN’s Universal 
Declaration of Human Rights  
 
Defines social and economic justice. 
 
Identifies case and cause advocacy 
tasks that promote justice and 
human rights. 

Prepares a basic plan to advocate 
for human rights or a social and 
economic justice cause. This plan 
contains advocacy activities that 
decrease the impact of oppression 
and discrimination and restores, 
maintains, and provides human 
rights and justice. 

Compares and contrasts different 
advocacy activities that range 
from social confrontation to 
negotiation and mediation. 
Evaluates the negative and 
positive consequences of 
choosing such activities. Uses 
this knowledge to create several 
possible advocacy plans thus 
creating flexibility in advocacy 
approaches. 

Independently creates, 
implements, and accurately 
evaluates an advocacy plan for 
human rights or a social and 
economic justice cause.  
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COMPETENCY 5: HUMAN RIGHTS & JUSTICE 
 

Competency 5 (EPAS 2.1.5) Advance human rights and social and economic justice  
Generalist social workers value civic, political, cultural, social, and economic rights; however, due to disadvantage, oppression, and discrimination, not all people have access to these fundamental 
freedoms. When human rights violations occur, generalist social workers advocate with or on behalf of the oppressed group. Advocacy may take the form of speaking to those who have privilege and 
power to change the adverse conditions, or it may be empowering oppressed people to speak for themselves in an effort to create change. Advocacy activities may include educational projects, policy 
formations, and program developments. In the end, changes focus on creating social and economic justice.  

 
Practice Behavior 2.1.5.c 
Engage in practices that advance social and economic justice 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Define and describe activities that demonstrate advocacy and empowerment 
• Create and apply advocacy and empowerment tasks that advance social and economic justice for the clients in the 

organization 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not acknowledge or engage 
in activities that advance social and 
economic justice. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Defines empowerment and 
describes how empowerment works 
to create or enhance the hope, 
belief, and power; all of which 
works to restore, preserve, or 
provide individual human rights, 
social well-being, economic justice, 
peace, and environmental 
conservation. 

Identifies and applies 
empowerment tasks that may 
create, enhance, or maintain 
individual human rights, social 
well-being, economic justice, 
peace, and environmental 
conservation. 

Compares and contrasts different 
social and economic justice 
theories and practice activities, 
such as collectively working to 
develop programs, services, and 
policies. Uses this knowledge to 
create several possible solutions 
to injustices. 

Independently creates, 
implements, and accurately 
evaluates a plan to advance 
social and economic justice. 
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COMPETENCY 6: RESEARCH 
 

Competency 6 (EPAS 2.1.6) Engage in research-informed practice and practice-informed research 
Generalist social workers know and value the relationship between research, practice, and policy; therefore, they create, evaluate and conduct research that comprises and enhances 
the knowledge base of evidence-informed practice.  Application of the research process requires the ability to evaluate and create: 1) problem statements based on practice 
experiences or policy, 2) research questions and hypotheses, 3) literature reviews, 3) method sections including sample selection, qualitative and quantitative research designs, data 
collection, and protection of participants, 4) findings sections including the analysis of results, and 5) conclusion sections including evaluation of research strengths, limitations 
specifically validity and reliability, and implications for social work practice, policy formation, and future research.  This research process provides guidance for evaluating research 
articles for the purpose of applying research findings to social work practice and constructing research projects based on practice experiences.   

 
Practice Behavior 2.1.6.a 
Use practice experience to inform scientific inquiry 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Identifies a  research  topic based on practice experience in the organization 
• Creates a problem statement, research question, or hypothesis based on identified topic 
• Constructs a research proposal 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not recognize the 
importance of using 
social work practice 
experiences to guide the 
development of research 
projects. 
 
Has not demonstrated 
this skill to sufficiently 
evaluate. 

Explains the importance 
of using social work 
practice observations and 
experiences to inform 
research projects. 
 
Describes the connection 
between research, social 
work practice, and policy 
formation. 
 
Accurately defines key 
research concepts and the 
steps in the research 
process. 

Constructs a problem statement based 
on social work practice observations or 
experiences. 
 
Researches to find the most credible 
sources that clarify the problem 
statement. Professional sources may 
include, but are not limited to, 
professional journal articles, 
government web sites, or textbooks. 
 
Constructs a basic research proposal 
that includes problem statement, 
research question or hypothesis, 
literature review, and a relevant 
methodology and accurately applies 
key research concepts. 

Based on a problem statement, creates a 
research question or hypothesis that is 
researchable and worthy of research. 
 
Writes a literature review that synthesizes 
knowledge from multiple sources and 
supports the research question or 
hypothesis.  
 
Designs and implements a method section 
that correctly explains the research design, 
sample selection, data collection measures, 
and protection of participants.  
 
Summarizes the findings section by creating 
graphic representation of the results and 
writing a descriptive narrative and 
conclusion section. 

Builds on the preceding research 
skills by accurately evaluating the 
research proposals strengths and 
limitations and interpreting the 
research findings in terms of 
implications for social work 
practice, policy formation, and 
future research. 
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COMPETENCY 6: RESEARCH 
 

Competency 6 (EPAS 2.1.6) Engage in research-informed practice and practice-informed research 
Generalist social workers know and value the relationship between research, practice, and policy; therefore, they create, evaluate and conduct research that comprises and enhances 
the knowledge base of evidence-informed practice.  Application of the research process requires the ability to evaluate and create: 1) problem statements based on practice 
experiences or policy, 2) research questions and hypotheses, 3) literature reviews, 3) method sections including sample selection, qualitative and quantitative research designs, data 
collection, and protection of participants, 4) findings sections including the analysis of results, and 5) conclusion sections including evaluation of research strengths, limitations 
specifically validity and reliability, and implications for social work practice, policy formation, and future research.  This research process provides guidance for evaluating research 
articles for the purpose of applying research findings to social work practice and constructing research projects based on practice experiences.   

 
Practice Behavior 2.1.6.b  
Use research evidence to inform practice 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Identifies a  research  topic based on practice experience in the organization 
• Construct an answerable question related to the research topic 
• Investigates relevant, credible research that answers research question 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

5 
Exceptional 

6 
Does not recognize the 
importance of research to 
inform social work practice. 
 
Does not correctly identify 
key concepts related to the 
research process. 
 
Has not demonstrated this 
skill to sufficiently evaluate. 

Describes evidence-informed 
social work practice. 
 
Explains the importance for 
applying research to evidence-
informed social work practice.   
 
Explains the connection between 
research, social work practice, and 
policy formation. 

Demonstrates knowledge by accurately 
identifying key research concepts and 
discovering the research steps from a 
professional journal article.  
 
Based on social work practice, 
constructs an answerable question 
related to a client-system. 
 
Investigates relevant, credible research 
that presents reliable evidence of 
assessment techniques and effective 
interventions. 

Summarizes research findings.  
 
Analyzes knowledge gained from 
research for reliability, validity, 
and applicability to client’s 
circumstances and preference of 
intervention. 

Adapts, applies, and 
evaluates intervention that 
was based on evidence-
informed practice.  
 
Formulates practice-based 
research questions that 
inform scientific inquiry. 
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COMPETENCY 7: HUMAN BEHAVIOR AND SOCIAL ENVIRONMENT 
 

Competency  7 (EPAS 2.1.7) Apply knowledge of human behavior and the social environment 
Generalist social workers apply conceptual frameworks that demonstrate an understanding of the relationship between human behavior and the social environment. These 
frameworks include, but are not limited to, the Eco-systems Perspective, Strengths Perspective, and empowerment and advocacy approaches. The Eco-systems Perspective, a 
conceptual framework based on systems and ecological theories, guides the assessment process. This assessment process involves the gathering of information regarding the 
biological, psychological, social, spiritual, and cultural development of human behavior and the relationships between and among individuals, families, groups, organizations, and 
communities. The relationship between social problems, such as poverty, discrimination, and oppression, and human behavior receives attention. The Strengths Perspective is used to 
assess the challenges and strengths of individuals, families, groups, and social systems. Since this perspective focuses on identifying plans for future growth and social well-being, 
the generalist social worker uses strengths to encourage change. Likewise, empowerment and advocacy approaches promote interventions that build on strengths, create hope, 
empower transformation, and facilitate social well-being.  

 
Practice Behavior 2.1.7.a 
Utilize conceptual frameworks to guide the processes of assessment, intervention, and evaluation  
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Identify the biological, psychological, social, cultural, moral, and development theories used by the organization 

or community to assess, intervene, and evaluate client systems 
 

 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Cannot identify a conceptual 
framework used to assess, intervene, 
and evaluate practice. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Defines theories and conceptual 
frameworks that guide generalist 
social work practice such as, but 
not limited to, biological, 
psychological, social, cultural, 
moral, and developmental 
theories. 

Uses conceptual frameworks 
associated with generalist 
social work practice to assess, 
intervene, and evaluate client 
systems. Requires some 
supervisory assistance to 
accurately apply frameworks. 

Evaluates the application of 
conceptual frameworks. With 
limited supervisory guidance, 
provides a rationale to use 
different conceptual 
frameworks to assess, 
intervene, and evaluate client 
systems. 

Independently critiques different 
conceptual frameworks and 
provides a justification regarding 
the type of client system and 
situation that would best benefit 
from a particular conceptual 
framework.  
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COMPETENCY 7: HUMAN BEHAVIOR AND SOCIAL ENVIRONMENT 
 

Competency  7 (EPAS 2.1.7) Apply knowledge of human behavior and the social environment 
Generalist social workers apply conceptual frameworks that demonstrate an understanding of the relationship between human behavior and the social environment. These 
frameworks include, but are not limited to, the Eco-systems Perspective, Strengths Perspective, and empowerment and advocacy approaches. The Eco-systems Perspective, a 
conceptual framework based on systems and ecological theories, guides the assessment process. This assessment process involves the gathering of information regarding the 
biological, psychological, social, spiritual, and cultural development of human behavior and the relationships between and among individuals, families, groups, organizations, and 
communities. The relationship between social problems, such as poverty, discrimination, and oppression, and human behavior receives attention. The Strengths Perspective is used to 
assess the challenges and strengths of individuals, families, groups, and social systems. Since this perspective focuses on identifying plans for future growth and social well-being, 
the generalist social worker uses strengths to encourage change. Likewise, empowerment and advocacy approaches promote interventions that build on strengths, create hope, 
empower transformation, and facilitate social well-being.  

 
Practice Behavior 2.1.7.b 
Critique and apply knowledge to understand person and environment  
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Defines Eco-Systems and Strengths Perspectives 
• Applies Eco-Systems and Strengths Perspectives to clients systems connected to the organization 

 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not critique and apply 
knowledge in order to 
understand people and 
their environment. 
 
Has not demonstrated this 
skill to sufficiently 
evaluate. 

Defines Eco-systems Perspective specifically 
on the following: 
• How the environmental context impacts 

a specific client and/or client system. In 
turn, defines how a client system or 
specific client impacts the environmental 
context.  

• Focus on what is happening in the 
system, outside the system, and between 
the systems, and how the system(s) 
move through time. 

 
Defines Strengths Perspective specifically 
regarding client and environmental strengths 
and solutions. 

Applies Eco-systems Perspective, 
Strengths Perspective, and other 
appropriate theories or perspectives to 
accurately assess and understand 
individuals, families, groups, 
organizations, and communities. 
Requires some supervisory assistance 
to accurately apply theories or 
perspectives. 

Evaluates the application of 
Eco-systems Perspective, 
Strengths Perspective, and 
other theories and 
perspectives. With limited 
supervisory guidance, 
provides a rationale to use 
different theories or 
perspectives to assess and 
understand individuals, 
families, groups, 
organizations, and 
communities. 

Independently critiques 
the use of multiple 
theories and perspectives 
to understand how 
individuals, families, 
groups, organizations, and 
communities are 
functioning.  
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COMPETENCY 8: POLICY 
   

Competency 8 (EPAS 2.1.8) Engage in policy practice to advance social and economic well-being and to deliver effective social work services 
Generalist social workers understand that difficulties experienced by clients are connected to social issues, such as poverty, oppression, discrimination, and social injustices. These 
social problems, which interfere with social well-being, require analysis and intervention. In turn, generalist social workers analyze social problems, policies, and delivery systems. 
When social policies or delivery systems are ineffective or inefficient, advocacy for change is generalist social workers’ ethical responsibility. Policy Interventions include advocating 
for the formulation of policies that are nonexistent or the amendment of current policies that are inadequate.  Interventions with service delivery systems require the formation, 
modification, or extinction of programs that are ineffective.  Thus, generalist social workers acknowledge the connections between social problems, social policy, and social service 
delivery systems, and as necessary, advocate for policy or service delivery change.  

 
Practice Behavior 2.1.8.a 
Analyze, formulate, and advocate for policies that advance social well-being 
 
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Defines the connection between social issues, which are experienced by client systems in the organization or 

community, and social injustices, policy, and delivery systems or programs 
• Identifies, assesses, and plans a policy intervention related to a social issue experienced by client systems in the 

organization and community 
 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not engage in policy analysis, 
formulation, or advocacy. 
 
Does not recognize the need for 
policy practice as a tool to advance 
social well-being. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Articulates the ethical responsibility 
of generalist social workers to 
engage in policy analysis, 
formulation, and advocacy. 
 
Defines the connection between 
social issues, such as poverty, 
oppression, discrimination, and 
social injustices, policy, and 
delivery systems or programs. 
 
Identifies with the purpose of social 
work as advancing the social well-
being. 

Assesses a social issue 
connected to a social policy. 
Identifies gaps in services or 
ineffective, inefficient services. 
Suggests an intervention plan 
that may include, but is not 
limited to, formulating or 
advocating for a new or revised 
policy and/or service delivery 
system. 

Completes a thorough yet 
comprehensive social policy analysis. 
Based on this analysis formulates an 
advocacy plan that requires an in-
depth policy intervention with 
several tasks. Evaluates the negative 
and positive consequences of the 
plan. Uses this knowledge to create 
several possible advocacy plans thus 
creating flexibility in approaches to 
policy practice. 

Independently engages in 
policy analysis, creates and 
evaluates an advocacy plan, 
implements the plan, and 
accurately, objectively 
evaluates the plan. 
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COMPETENCY 8: POLICY 
   

Competency 8 (EPAS 2.1.8) Engage in policy practice to advance social and economic well-being and to deliver effective social work services 
Generalist social workers understand that difficulties experienced by clients are connected to social issues, such as poverty, oppression, discrimination, and social injustices. These 
social problems, which interfere with social well-being, require analysis and intervention. In turn, generalist social workers analyze social problems, policies, and delivery systems. 
When social policies or delivery systems are ineffective or inefficient, advocacy for change is generalist social workers’ ethical responsibility. Policy Interventions include advocating 
for the formulation of policies that are nonexistent or the amendment of current policies that are inadequate.  Interventions with service delivery systems require the formation, 
modification, or extinction of programs that are ineffective.  Thus, generalist social workers acknowledge the connections between social problems, social policy, and social service 
delivery systems, and as necessary, advocate for policy or service delivery change.  

 
Practice Behavior 2.1.8.b 
Collaborate with colleagues and clients for effective policy action 
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Based on policy intervention plan in 2.1.8.a, suggest an action plan that uses collaboration to advocate for policy 

action 
 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not engage in effective policy 
action or collaborate with 
colleagues and clients. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Articulates the ethical responsibility 
of generalist social workers to 
engage in policy action such as, but 
not limited to, writing individuals 
who serve in our government, 
speaking at legislative hearings, 
participating in public, educational 
outreach campaigns to bring 
awareness to social issues, serving 
in public office, etc. 
 
Describes ways to engage 
collaboratively with colleagues and 
clients in policy practice. 

Assesses a social issue, policy, 
or delivery system and identify a 
need for policy action. Suggests 
a policy action plan that requires 
collaboration.  
 
Practice communication 
specifically active listening, 
education, negotiation, 
mediation, and empowerment 
techniques that encourage 
collaboration.  
 
 

Completes a thorough yet 
comprehensive social policy 
analysis. Based on this analysis 
develops a policy action plan that 
requires in-depth collaboration 
with colleagues and/or clients and 
has with several tasks. Evaluates 
the negative and positive 
consequences of the plan. Uses 
this knowledge to create several 
alternative collaborative efforts. 

Independently and 
collaboratively engages in policy 
analysis, creates and evaluates a 
policy action plan, implements 
the plan, and accurately, 
objectively evaluates the plan.  
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COMPETENCY 9: PRACTICE CONTEXTS 
 

Competency 9 (EPAS 2.1.9) Respond to contexts that shape practice 
Generalist social workers understand the dynamic nature of systems. When a system changes, generalist social workers are responsible to adjust approaches used to engage, assess, and intervene with 
individuals, families, groups, organizations, and communities. Regardless of the entity that is changing, generalist social workers build relationships and promote creative and collaborative efforts in 
order to create, maintain, and evaluate service delivery systems. The end goal is the provision of social service delivery systems and organizations that promote social well-being of client systems.  

 
Practice Behavior 2.1.9.a 
Continuously discover, appraise, and attend to changing locales, populations, scientific, and 
technological developments, and emerging societal trends to provide relevant services 
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Identifies the organization’s and community’s context in relation to the provision of services and programs that 

meet the client systems’ needs 
• Identifies recent and emerging contextual changes that impact the delivery of services and programs 
• Assesses the strengths and challenges  of the changes and propose suggested changes 

 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not recognize or respond the 
changing context that shapes social 
work practice. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Articulates the connection 
between changing practice 
environments and the ability to 
provide the most relevant services 
to client systems. 
 
 

Assesses the strengths and 
challenges of recent contextual 
changes in regards to 
organization or community’s 
ability to provide relevant 
services and programs. 
 
Prepares a list of suggested 
changes that may enhance 
provision of services. 

Analyzes the strengths and 
challenges of recent contextual 
changes. Based on results, 
construct a plan that suggests 
short term interventions and 
provide a rationale for the 
changes. 
 

Appraises an organization or 
community’s ability to provide 
relevant services and programs by 
outlining the short and long term 
benefits and expenses of the 
changing practice contexts. Based on 
this evaluation, creates a plan that 
outlines both long and short term 
interventions, then implements and 
evaluates the plan. 
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COMPETENCY 9: PRACTICE CONTEXTS 
 

Competency 9 (EPAS 2.1.9) Respond to contexts that shape practice 
Generalist social workers understand the dynamic nature of systems. When a system changes, generalist social workers are responsible to adjust approaches used to engage, assess, and intervene with 
individuals, families, groups, organizations, and communities. Regardless of the entity that is changing, generalist social workers build relationships and promote creative and collaborative efforts in 
order to create, maintain, and evaluate service delivery systems. The end goal is the provision of social service delivery systems and organizations that promote social well-being of client systems.  

 
Practice Behavior 2.1.9.b 
Provide leadership in promoting sustainable changes in service delivery and practice to improve the 
quality of social services 
 
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Define leadership and sustainability 
• Assesses the organization’s client outcomes and financial and personnel resources in regards to the organization’s 

quality of and ability to sustain services 
• Identifies suggested areas of organizational change 
• Under the direction of leadership, create an action plan to implement on area of organizational change 
 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not demonstrate or value 
leadership skills that promote 
sustainability or improve quality 
of social services. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Articulates the ethical 
responsibility of a generalist 
social worker to engage in 
professional activities that 
sustain or improve the quality of 
social service delivery systems. 
 
Define leadership qualities. 
 
Define sustainability. 

Assesses the client outcomes and 
financial and personnel resources 
in regards to an organization’s 
quality of and ability to sustain 
services.  
 
Prepares a list of suggested 
changes they may increase 
sustainability and/or quality of 
services.  
 
Under supervision, provides 
leadership by discussing and 
advocating for changes with 
appropriate administrators.  

Provides an analysis of client 
outcomes in comparison to 
financial and personnel 
resources. Based on results, 
constructs a summary that 
suggests changes. Engages in 
leadership by advocating for 
changes with appropriate 
administrators and 
professionals.  

Provides leadership by engaging in 
an in-depth evaluation of an 
organization’s quality, effectiveness 
and efficiency of services. Based on 
this evaluation, proposes a plan to 
improve sustainability of services, 
then implements and evaluates the 
plan.  Prepares a report to summarize 
evaluation and advocate for changes 
with appropriate administrators and 
professionals. 
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COMPETENCY 10: ENGAGEMENT 
 

Competency 10 (EPAS 2.1.10.a) Engage with individuals, families, groups, organizations, and communities 
Generalist social workers apply the engagement process with individuals, families, groups, organizations, and communities. Respectful engagement requires the use of interpersonal skills, such as 
personal qualities and professional interviewing techniques. Personal qualities include caring, compassion, empathy, genuineness, immediacy, non-judgmental attitude, positive regard, respect, and 
warmth. Professional interviewing techniques require two actions: 1) respecting the client’s culture and 2) using active listening, such as attending, encouraging, clarifying, paraphrasing, summarizing, 
and reflecting communication skills. Throughout the engagement process, the generalist social worker starts “where the client is” and strives to understand the client system’s perception of the reasons 
for seeking assistance. Based on this understanding, future work and outcomes are collaboratively developed by the social worker and client system.  

 
Practice Behavior 2.1.10.a.1 
Substantively and affectively prepare for action with individuals, families, groups, organizations, and 
communities 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Reviews organization policies, procedures, and required forms prior to working with a client systems 
• Demonstrates ability to start “where the client is” 
• When applicable, provides client system with an informed consent at beginning of the session 
• Demonstrates cultural competence to work with client systems from their frame of reference 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not start “where the client 
is.” Expects clients to 
understand and act according to 
one’s own culture and frame of 
reference. 
 
Does not review organization, 
legal, and/or social policies, 
procedures, requirements, and 
paperwork prior to beginning 
work with client systems. 
 
Has not demonstrated this skill 
to sufficiently evaluate. 

Acknowledges the need to start 
“where the client is.” 
 
Prior to working with client systems, 
reviews the organizational, legal, 
and/or social policies, procedures, 
requirements, and paperwork. 
 
Identifies information that needs to be 
shared with client systems at the 
beginning of the first session. This 
information may include, but is not 
limited to, informed consent, 
mandatory reporting, confidentiality, 
release of information, and social 
workers level of competence. 

Demonstrates the ability to start “where 
the client is” and works with client 
systems from their culture and frame of 
reference. Some supervisory guidance is 
necessary.  
 
Completes the required forms for 
documentations. 
 
Shares information with client 
systems at the beginning of the first 
session. This information may 
include, but is not limited to, 
informed consent, mandatory 
reporting, confidentiality, release of 
information, and social worker’s 
level of competence. 

Works with client systems 
from their culture and frame 
of reference.  
 
Routinely completes the 
required forms for 
documentation and 
consistently shares required 
information regarding 
informed consent, mandatory 
reporting, confidentiality, 
release of information, and 
social worker’s level of 
competence. 
 

Independently and consistently 
works with client systems within 
their culture and frame of 
reference. 
 
Independently, thoroughly, and 
routinely completes the required 
forms for documentation and 
shares required information 
regarding informed consent, 
mandatory reporting, 
confidentiality, release of 
information, and social worker’s 
level of competence. 
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COMPETENCY 10: ENGAGEMENT 
 

Competency 10 (EPAS 2.1.10.a) Engage with individuals, families, groups, organizations, and communities 
Generalist social workers apply the engagement process with individuals, families, groups, organizations, and communities. Respectful engagement requires the use of interpersonal skills, such as 
personal qualities and professional interviewing techniques. Personal qualities include caring, compassion, empathy, genuineness, immediacy, non-judgmental attitude, positive regard, respect, and 
warmth. Professional interviewing techniques require two actions: 1) respecting the client’s culture and 2) using active listening, such as attending, encouraging, clarifying, paraphrasing, summarizing, 
and reflecting communication skills. Throughout the engagement process, the generalist social worker starts “where the client is” and strives to understand the client system’s perception of the reasons 
for seeking assistance. Based on this understanding, future work and outcomes are collaboratively developed by the social worker and client system.  

 
Practice Behavior 2.1.10.a.2 
Use empathy and other interpersonal skills 
 
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Defines and applies personal helping characteristics and interpersonal skills when engaging client systems 
• Applies personal reflection and self-correction to professional development of these skills 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not use personal helping 
characteristics or interpersonal 
skills to engage with client 
systems.  
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Defines personal helping characteristics 
to engage with client systems. 
Characteristics include, but not limited 
to, caring, compassion, empathy, 
genuineness, immediacy, non-
judgmental attitude, positive regard, 
respect, and warmth. 
 
Defines active listening skills that 
encourage engagement with client 
systems. Skills include, but are not 
limited to, attending, encouraging, 
clarifying, paraphrasing, summarizing, 
and reflecting communication skills. 

Applies personal helping 
characteristics and active listening 
skills to engage client systems. 
Some supervisory guidance is 
necessary.  

Analyzes use of personal 
helping characteristics and 
active listening skills to 
engage client systems. Limited 
supervisory guidance is used. 

Critiques use of personal helping 
characteristics and active listening 
skills to engage client systems. 
Engages in self-correction by 
adapting helping characteristics 
and active listening skills.  
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COMPETENCY 10: ENGAGEMENT 
 

Competency 10 (EPAS 2.1.10.a) Engage with individuals, families, groups, organizations, and communities 
Generalist social workers apply the engagement process with individuals, families, groups, organizations, and communities. Respectful engagement requires the use of interpersonal skills, such as 
personal qualities and professional interviewing techniques. Personal qualities include caring, compassion, empathy, genuineness, immediacy, non-judgmental attitude, positive regard, respect, and 
warmth. Professional interviewing techniques require two actions: 1) respecting the client’s culture and 2) using active listening, such as attending, encouraging, clarifying, paraphrasing, summarizing, 
and reflecting communication skills. Throughout the engagement process, the generalist social worker starts “where the client is” and strives to understand the client system’s perception of the reasons 
for seeking assistance. Based on this understanding, future work and outcomes are collaboratively developed by the social worker and client system.  

 
Practice Behavior 2.1.10.a.3 
Develop a mutually agreed-on focus of work and desired outcomes 
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Defines self-determination and describes the connection between self-determination and generalist social work 

practice 
• Seeks client systems perception of the reasons for meeting and collaboratively decide on the outcome or activities 

of the meeting 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not value self-determination. 
 
Does not collaboratively work 
toward a mutual understanding 
regarding social work interventions 
and outcomes. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Articulates ethical responsibility to 
engage client systems in self-
determination. Defines self-
determination and practices skills to 
employ this ethical standard. 
 
Describes how to collaborate with 
client systems by applying active 
listening skills. 

Applies active listening skills and 
personal helping characteristics to 
engage with the client system.   
 
Assesses client system’s perception of 
the reason(s) for seeking assistance and 
collaboratively decides how social 
work intervention may help and what 
outcomes are most wanted. Some 
supervisory guidance is necessary. 
 
Some supervisory guidance may be 
necessary.  

Assesses the client’s reason(s) for 
seeking help and jointly formulates 
future interventions and outcomes. 
Assessment is reciprocal between 
the social worker and client 
system, because both participate in 
the process.  

Independently and consistently 
critiques use of own 
engagement skills in order to 
mutually develop interventions 
and outcomes. If engagement 
skills are not working, then 
self-correction is used to 
change approach.  
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COMPETENCY 10: ASSESSMENT 
 

Competency 10 (EPAS 2.1.10.b) Assess individuals, families, groups, organizations, and communities 
Generalist social workers use the assessment process to better understand the client system’s problems, strengths, and future goals. Information is gathered through interviews, 
observations, and with the client system’s permission, collateral sources. Based on information obtained, the generalist social worker and client system collaboratively create an 
intervention plan that includes goals, objectives, and strategies. The intervention must be culturally sensitive of the client’s culture and be supported with research-informed 
knowledge and practice wisdom. For most generalist social workers, this assessment process is completed in conjunction with a multi-disciplinary team of professionals and under 
the supervision of experienced, licensed social work professionals. 

 
Practice Behavior 2.1.10.b.1 
Collect, organize, and interpret client data 
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Identify data collection tools used by the organization or community 
• Demonstrates ability to gather assessment information and, when applicable, complete required written 

documentation 
• Interprets information in an honest, objective, descriptive  manner 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Makes assumptions based on 
limited information. 
 
Does not collect, organize, and 
interpret data in an accurate, 
honest, objective manner. 
 
Has not demonstrated this skill 
to sufficiently evaluate. 

Lists different methods for collecting 
data such as, but not limited to, 
interviewing client systems, 
observations, obtaining collateral 
information from other professionals, 
or working on multidisciplinary 
teams. 
 
Articulates ways to respectfully 
collect data using active listening 
skills. 
 
Begins to organize data using the 
required assessment tools or formats. 
 
Begins to accurately, honestly, and 
objectively interpret client data. 

Collects and organizes data using 
required assessment tools or 
formats. Demonstrates ability to 
complete individual, family, group, 
organization, and community 
assessments. 
 
Interprets data in an honest, 
objective manner and reports data 
using accurate, descriptive, 
behavioral language.  
 
Some supervisory guidance may be 
necessary. 
 

Routinely, without supervision, 
collects and organizes data using 
required assessment tools or 
formats. Recognizes the 
transferability of assessment 
knowledge and skills between 
individual, family, group, 
organization, and community 
systems. 
 
Synthesizes data from multiple 
sources. Interprets data in an honest, 
objective manner and reports data 
using accurate, descriptive, 
behavioral language. Some insight 
and evaluation of data is beginning 
to occur. 
 

Independently, thoroughly, 
and consistently collects and 
organizes data using required 
assessment tools or formats. 
Demonstrates this skill with 
individual, family, group, 
organization, and community 
assessments. 
 
Synthesis and interpretation 
of data is accurate, honest, 
objective, insightful and at 
times appropriately 
evaluative. 
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COMPETENCY 10: ASSESSMENT 
 

Competency 10 (EPAS 2.1.10.b) Assess individuals, families, groups, organizations, and communities 
Generalist social workers use the assessment process to better understand the client system’s problems, strengths, and future goals. Information is gathered through interviews, 
observations, and with the client system’s permission, collateral sources. Based on information obtained, the generalist social worker and client system collaboratively create an 
intervention plan that includes goals, objectives, and strategies. The intervention must be culturally sensitive of the client’s culture and be supported with research-informed 
knowledge and practice wisdom. For most generalist social workers, this assessment process is completed in conjunction with a multi-disciplinary team of professionals and under 
the supervision of experienced, licensed social work professionals. 

 
 

Practice Behavior 2.1.10.b.2 
Assess client strengths and limitations 
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Collaboratively assess client system’s strengths and limitations 

 
 

 
 

 

 

Unacceptable 
1 

Developing 
2 

Acceptable 
3 

Commendable 
4 

Exceptional 
5 

Does not assess client strengths and 
limitations. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Describes how to identify an 
individual’s bio-psycho-social-
spiritual-cultural strengths and 
limitations as well as 
environmental or system-related 
strengths and limitations. 
 

Assesses the client system’s 
strengths and limitations focusing 
on individual, family, group, 
organizational, and community 
factors. Assessment occurs in 
collaboration with the client 
system.  
 
Some supervisory guidance may 
be necessary. 

Routinely and accurately, 
without supervision, assesses 
the client system’s perception 
of strengths and limitations. 
Synthesizes own assessment 
with client’s perceptions in 
order to arrive at one 
comprehensive assessment. 

Independently, thoroughly, and 
consistently critiques ability to 
identify client system’s 
perception of strengths and 
limitations. Inquiries about 
accuracy assessment. If 
assessment is not accurate, then 
self-correction is used to 
change collected data and 
future assessment approaches. 

 

  



    
 

71 | P a g e  
Updated: August 2013 

COMPETENCY 10: ASSESSMENT 
 

Competency 10 (EPAS 2.1.10.b) Assess individuals, families, groups, organizations, and communities 
Generalist social workers use the assessment process to better understand the client system’s problems, strengths, and future goals. Information is gathered through interviews, 
observations, and with the client system’s permission, collateral sources. Based on information obtained, the generalist social worker and client system collaboratively create an 
intervention plan that includes goals, objectives, and strategies. The intervention must be culturally sensitive of the client’s culture and be supported with research-informed 
knowledge and practice wisdom. For most generalist social workers, this assessment process is completed in conjunction with a multi-disciplinary team of professionals and under 
the supervision of experienced, licensed social work professionals. 

 
 

Practice Behavior 2.1.10.b.3 
Develop mutually agreed-on intervention goals and objectives 
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Collaboratively identifies intervention goals and objectives which are based on assessment information including 

strengths and limits 
 

 
 

 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not value self-
determination. 
 
Does not collaboratively work 
with client systems to arrive at 
goals and objectives for social 
work interventions. 
 
Has not demonstrated this skill 
to sufficiently evaluate. 

Defines self-determination, and 
articulates ethical responsibility to 
engage client systems in self-
determination of intervention goals and 
objectives. 
 
Defines the concepts of goal and 
objective. Practices writing general goals 
and behavioral, specific, and 
measureable objectives. 
 
Describes how goals and objectives are 
linked to the assessment process and are 
necessary in determining and evaluating 
social work interventions. 

Based on assessment of data, 
including strengths and limitations, 
collaboratively identifies 
intervention goals and objectives.  
 
Some supervisory guidance is 
necessary. 

Routinely, without supervision, 
identifies intervention goals and 
objectives that are connected to 
the assessment data, including 
strengths and limitations. 
Synthesizes information from 
own assessment and the client’s 
perception.  

Independently and accurately 
critiques own ability to 
collaboratively develop 
intervention goals and objectives 
that are based on the assessment 
of data including strengths and 
limitations. If critique reveals 
errors in judgment, then self-
correction is used to make 
appropriate changes. 
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COMPETENCY 10: ASSESSMENT 
 

Competency 10 (EPAS 2.1.10.b) Assess individuals, families, groups, organizations, and communities 
Generalist social workers use the assessment process to better understand the client system’s problems, strengths, and future goals. Information is gathered through interviews, 
observations, and with the client system’s permission, collateral sources. Based on information obtained, the generalist social worker and client system collaboratively create an 
intervention plan that includes goals, objectives, and strategies. The intervention must be culturally sensitive of the client’s culture and be supported with research-informed 
knowledge and practice wisdom. For most generalist social workers, this assessment process is completed in conjunction with a multi-disciplinary team of professionals and under 
the supervision of experienced, licensed social work professionals. 

 
 

Practice Behavior 2.1.10.b.4 
Select appropriate intervention strategies 
 
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Identify the client system and several intervention strategies 
• Research the intervention strategies using peer-reviewed journals and consultation with other professionals 
• Assess if intervention strategy is culturally appropriate 
• With the client system collaboratively choose an intervention strategy 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not select research-informed, best 
practices, or culturally competent 
intervention strategies. 
 
Does not choose intervention strategies 
that are based on the identified goals 
and objectives. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Identifies several intervention 
strategies that are research-
informed, best practices, and/or 
culturally competent and are 
based on the identified goals and 
objectives. 

In collaboration with client 
system, chooses and applies an 
intervention strategy. 
 
Some supervisory assistance is 
necessary. 

Critically analyzes the 
theoretical foundation 
supporting each intervention 
strategy and implements the 
best strategy based on this 
analysis. 

Independently, accurately, and 
routinely critiques 
implementation of strategy. If 
critique reveals that the strategy 
was ineffective or inefficient, 
then self-correction is used to 
make appropriate changes. 
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COMPETENCY 10: INTERVENTION 
 

Competency 10 (EPAS 2.1.10.c) Intervene with individuals, families, groups, organizations, and communities 
Generalist social workers value the opportunities to serve people. The ultimate goal is creating social well-being through the resolution of client problems. In order to do so, generalist social workers 
employee different roles. These roles include, but are not limited to, advocate, broker or linker of services, case manager, counselor or facilitator, fund developer, mediator, negotiator, outreach worker, 
policy analyst, program developer or evaluator, researcher or scholar, trainer or teacher, and workload manager.  In the event that a client or colleague is experiencing a crisis, generalist social workers 
seek supervision and implement prevention interventions. When interventions end, generalist social workers are responsible for creating a planned closure in collaboration with the client. If the closure 
involves client withdrawal or referral, the generalist social worker is responsible for providing an ethical ending that is in the best interest of the client. Finally, generalist social workers also initiate 
actions to achieve an organization’s mission, purpose, and goals by serving clients within the organization’s designated parameters. However, gaps in services sometimes exist. When these service gaps 
are identified, generalist social workers initiate actions to advocate for change within the service delivery systems.  

 
Practice Behavior 2.1.10.c.1 
Initiate actions to achieve organizational goals 
 
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Identify the organization’s mission and goals 
• Assess how the services delivered to the client systems advance the organization’s mission and goals 
• Assess how the services you provide serve the client systems and advance the organization’s mission and goals 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not recognize how an 
organization’s mission and goals 
impact the provision of social work 
interventions. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Explains the organization’s 
purpose, mission statement, 
vision, and goals.  
 
 

Assesses how the services 
delivered to client systems 
advance the organization’s 
purpose, mission statement, 
vision, and goals. 

Illustrates how the services 
delivered are evaluated in order 
to assess achievement of the 
organization’s purpose, mission 
statement, vision, and goals. 

Evaluates the service delivery 
system’s outputs and outcomes in 
relation to the organization’s 
purpose, mission statement, 
vision, and goals.  
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COMPETENCY 10: INTERVENTION 
 

Competency 10 (EPAS 2.1.10.c) Intervene with individuals, families, groups, organizations, and communities 
Generalist social workers value the opportunities to serve people. The ultimate goal is creating social well-being through the resolution of client problems. In order to do so, generalist social workers 
employee different roles. These roles include, but are not limited to, advocate, broker or linker of services, case manager, counselor or facilitator, fund developer, mediator, negotiator, outreach worker, 
policy analyst, program developer or evaluator, researcher or scholar, trainer or teacher, and workload manager.  In the event that a client or colleague is experiencing a crisis, generalist social workers 
seek supervision and implement prevention interventions. When interventions end, generalist social workers are responsible for creating a planned closure in collaboration with the client. If the closure 
involves client withdrawal or referral, the generalist social worker is responsible for providing an ethical ending that is in the best interest of the client. Finally, generalist social workers also initiate 
actions to achieve an organization’s mission, purpose, and goals by serving clients within the organization’s designated parameters. However, gaps in services sometimes exist. When these service gaps 
are identified, generalist social workers initiate actions to advocate for change within the service delivery systems.  

 
Practice Behavior 2.1.10.c.2 
Implement prevention interventions that enhance client capacities 
 
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Identifies potential and actual crisis situations including suicide, violence, abuse, neglect, trauma, and critical 

incidences 
• Seeks supervision immediately 
• Under supervision, assesses risk factors and develops an intervention plan 
• Under supervision, implements intervention plan 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not recognize a crisis 
situation that requires immediate 
intervention. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Identifies risk factors associated 
with suicide, violence, abuse, 
neglect, trauma, and critical 
incidences.  
 
Begins to develop prevention 
assessments and plans to intervene.  

Assesses risk factors and 
develops an intervention plan 
with the guidance of supervision 
and consultation.  

Assesses risk factors and 
develops an intervention plan 
with limited supervision and 
consultation. 

Independently, thoroughly, and 
accurately assesses risk factors 
and develops an intervention plan.  
 
Accurately appraises situation to 
know when supervision or 
consultation is necessary. 
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COMPETENCY 10: INTERVENTION 
 

Competency 10 (EPAS 2.1.10.c) Intervene with individuals, families, groups, organizations, and communities 
Generalist social workers value the opportunities to serve people. The ultimate goal is creating social well-being through the resolution of client problems. In order to do so, generalist social workers 
employee different roles. These roles include, but are not limited to, advocate, broker or linker of services, case manager, counselor or facilitator, fund developer, mediator, negotiator, outreach worker, 
policy analyst, program developer or evaluator, researcher or scholar, trainer or teacher, and workload manager.  In the event that a client or colleague is experiencing a crisis, generalist social workers 
seek supervision and implement prevention interventions. When interventions end, generalist social workers are responsible for creating a planned closure in collaboration with the client. If the closure 
involves client withdrawal or referral, the generalist social worker is responsible for providing an ethical ending that is in the best interest of the client. Finally, generalist social workers also initiate 
actions to achieve an organization’s mission, purpose, and goals by serving clients within the organization’s designated parameters. However, gaps in services sometimes exist. When these service gaps 
are identified, generalist social workers initiate actions to advocate for change within the service delivery systems.  

 
Practice Behavior 2.1.10.c.3 
Help clients resolve problems 
 
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Based on client system’s intervention plan, which consists of goals, objectives, and strategies: 

o Identifies and applies the generalist social work role(s) that help client resolves problems 
o Implements the intervention plan 
o Assesses client progress based on intervention plan 
o After collaboration with client system and supervisor, changes intervention plan if plan is not working 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not have the 
knowledge, value, or skills 
to help client resolution of 
problems. 
 
Has not demonstrated this 
skill to sufficiently evaluate. 

Defines generalist social work roles that help 
client systems obtain resolution of problems. 
These roles include, but are not limited to, 
advocate, broker or linker of services, case 
manager, counselor or facilitator, fund 
developer, mediator, negotiator, outreach 
worker, policy analyst, program developer or 
evaluator, researcher or scholar, trainer or 
teacher, and workload manager. 
 
Identifies how to implement intervention. 
 
Recognizes the ethical responsibility to 
continually assess interventions and to change 
the intervention plan if it is not working. 

Implements and continually 
assesses intervention plans. If 
intervention is not working or 
the client systems’ needs have 
changed, then the intervention 
plan is changed. Some 
supervisory guidance is 
provided.  
 
Assesses intervention plan’s 
theoretical foundation by 
reviewing research-informed 
knowledge, best practices, and 
cultural information.  

Recognizes that more than one 
generalist social work role 
and/or intervention theory, 
perspective, or model may help 
resolve the clients’ problems.  
 
Synthesizes research-informed 
knowledge, best practice, and 
cultural information in order to 
evaluate the positive and 
negative consequences of the 
possible generalist social work 
roles and theories, perspectives, 
and models. 

Independently, thoroughly, 
and accurately evaluates 
multiple interventions plans 
and provides a critically 
reasoned rationale for each 
plan. 
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COMPETENCY 10: INTERVENTION 
 

Competency 10 (EPAS 2.1.10.c) Intervene with individuals, families, groups, organizations, and communities 
Generalist social workers value the opportunities to serve people. The ultimate goal is creating social well-being through the resolution of client problems. In order to do so, generalist social workers 
employee different roles. These roles include, but are not limited to, advocate, broker or linker of services, case manager, counselor or facilitator, fund developer, mediator, negotiator, outreach worker, 
policy analyst, program developer or evaluator, researcher or scholar, trainer or teacher, and workload manager.  In the event that a client or colleague is experiencing a crisis, generalist social workers 
seek supervision and implement prevention interventions. When interventions end, generalist social workers are responsible for creating a planned closure in collaboration with the client. If the closure 
involves client withdrawal or referral, the generalist social worker is responsible for providing an ethical ending that is in the best interest of the client. Finally, generalist social workers also initiate 
actions to achieve an organization’s mission, purpose, and goals by serving clients within the organization’s designated parameters. However, gaps in services sometimes exist. When these service gaps 
are identified, generalist social workers initiate actions to advocate for change within the service delivery systems.  

 
Practice Behavior 2.1.10.c.4 
Negotiate, mediate, and advocate for clients 
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Defines negotiate, mediate, and advocate 
• Identifies generalist social work skills necessary to negotiate, mediate, and advocate 
• Practices negotiation, mediation, and advocacy skills 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not advocate, negotiate, or 
mediate for clients. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Defines the generalist social work 
skills required to negotiate, 
mediate, and advocate with or on 
behalf of client systems.  
 
Demonstrates basic ability to 
practice these skills. 

Applies negotiation, mediation, 
and advocacy skills in order to help 
client systems resolve problems. 
Necessary skills include critical 
thinking, active listening, 
flexibility, patience, and 
perseverance.  Supervisory 
guidance is provided. 

Identifies multiple approaches 
and techniques for negotiation, 
mediation, and advocacy. 
Compares and contrasts these 
approaches and with critical 
thinking identifies the best 
approach. 

Independently, thoroughly, and 
accurately implements and 
evaluates negotiation, mediation, 
and advocacy efforts. 
Demonstrates ability to self-
correct when the negotiation, 
mediation, and advocacy is not 
working. 
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COMPETENCY 10: INTERVENTION 
 

Competency 10 (EPAS 2.1.10.c) Intervene with individuals, families, groups, organizations, and communities 
Generalist social workers value the opportunities to serve people. The ultimate goal is creating social well-being through the resolution of client problems. In order to do so, generalist social workers 
employee different roles. These roles include, but are not limited to, advocate, broker or linker of services, case manager, counselor or facilitator, fund developer, mediator, negotiator, outreach worker, 
policy analyst, program developer or evaluator, researcher or scholar, trainer or teacher, and workload manager.  In the event that a client or colleague is experiencing a crisis, generalist social workers 
seek supervision and implement prevention interventions. When interventions end, generalist social workers are responsible for creating a planned closure in collaboration with the client. If the closure 
involves client withdrawal or referral, the generalist social worker is responsible for providing an ethical ending that is in the best interest of the client. Finally, generalist social workers also initiate 
actions to achieve an organization’s mission, purpose, and goals by serving clients within the organization’s designated parameters. However, gaps in services sometimes exist. When these service gaps 
are identified, generalist social workers initiate actions to advocate for change within the service delivery systems.  

 
Practice Behavior 2.1.10.c.5 
Facilitate transitions and endings 
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Provides closure activities with client systems that gives client system information regarding the next step. 

Closures may include, but are not limited to: 
o The next meeting date, time and place 
o A homework assignment 
o A referral for additional or continuing services 
o Contact information in case of a crisis 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not facilitate transitions and 
endings.  
 
Client systems report no other 
option than to drop out of 
treatment, because generalist 
social worker is not responding to 
client systems’ needs. 
 
Has not demonstrated this skill to 
sufficiently evaluate. 

Defines reasons for ending 
interventions. These include, but are 
not limited to:  1) mutually agreed 
closure due to resolution of 
problem, 2) client withdrawal or 
stops coming, 3) client dies, and 4) 
referral.  
 
Defines ethical and responsible 
actions that provide endings to or 
transitions from current 
interventions.  

Whenever possible and in 
collaboration with client 
systems, reviews progress 
toward resolution of problem 
and creates a closure plan. 
 
Applies closure plan with client 
systems in an ethical, 
responsible and professional 
manner. Some supervisory 
assistance is provided. 

Identifies multiple approaches 
and techniques for transitions and 
endings. Compares and contrasts 
these approaches and with critical 
thinking identifies the best 
approach. 

Independently assesses and 
evaluates intervention plan, 
client progress, and transition or 
ending. Demonstrates ability to 
self-correct when planned 
transition or ending is not 
working.  
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Competency 10 (EPAS 2.1.10.d) Evaluate with individuals, families, groups, organizations, and communities 
Generalist social workers apply formative and summative evaluation techniques to assess the intervention process and progress of individuals, families, groups, organizations, and 
communities. Process and progress are continually evaluated using the agreed upon plan that includes goals, objectives, and strategies. Common evaluation methods used by 
generalist social workers may include, but are not limited to, scaling, single system design, pre-test/post-test with rapid assessment instruments, logic model design, and survey 
research.  

 
Practice Behavior 2.1.10.d.1 
Critically analyze, monitor, and evaluate interventions 
 
 

Mid-Term 
 Score (1-5) 

Final 
 Score (1-5) 

S FI S FI 

Learning Objectives Learning Activities and Products 
• Identify organization’s methods of evaluation interventions 
• Describe and apply formative evaluation measures that evaluate the client systems’ progress 
• Describe and apply summative evaluation measures that evaluate the client systems’ progress 

 

 
Unacceptable 

1 
Developing 

2 
Acceptable 

3 
Commendable 

4 
Exceptional 

5 
Does not acknowledge the use of 
evaluation in social work 
practice.  
 
Has not demonstrated this skill 
to sufficiently evaluate. 

Acknowledges the ethical responsibility 
to: 1) continually assess client progress, 
2) critically evaluate the intervention 
plan, and 3) change the plan if client 
progress is not occurring.  
 
Describes research designs that are 
applied to generalist social work 
practice. These may include, but not be 
limited to, single system designs, pre-
test/post-test, logic model or outcome-
based, and survey research. 
 
 Articulate an understanding regarding 
when and how these research designs are 
applied during practice. 
 
Acknowledges the need to think about 
evaluation of practice during the 
formation of intervention goals and 
objectives. 

Applies formative evaluation to 
measure client progress 
throughout the intervention. 
Based on evaluation results, 
changes to intervention plan may 
be made. 
 
Applies summative evaluation to 
measure client progress at the 
end of the intervention or to 
determine if closure or referral is 
necessary.  
 
Some supervisory assistance is 
provided. 

If client progress is not being 
made, analyzes evaluation tools 
to more clearly understand if 
the evaluation instrument is 
appropriate.  
 
Generates multiple evaluation 
plans and analyzes all the plans 
to identify the best one. 

Independently, thoroughly, 
and accurately evaluates the 
intervention plan and 
corresponding evaluation 
tools. Provides a strong 
rationale including theoretical 
support for choosing 
evaluation tools.  
Demonstrates ability to self-
correct when evaluation is not 
reflecting client progress. 
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Student Learning Contract and Field Evaluation 
 

Learning Contract  Agreement – SWK 414 
This section indicates approval of the student’s Field Learning Contract only when the student, Field Instructor, Director of Field Education, and when applicable, Task Supervisor have 
approved by signing and dating the document. 
 
 

    

Field Instructor’s Signature 
 

Date  Student’s Signature Date 

 
 

    

Director of Field Education’s Signature Date  Task Supervisor’s Signature Date 
 

 
 
 
 

Evaluation – SWK 414 
This section indicates a review of the student’s progress at the mid-point of the Field Education 
experience. 

Evaluation – SWK 414 
This section indicates a review of the student’s progress for the final evaluation of the Field 
Education experience. 

      
Mid-term evaluation date: 
 

  Final evaluation date:   

Number of field hours completed as of this date: 
 

  Number of field hours completed as of this date:   

      
Field Instructor’s average score (practice behaviors): 
 

  Field Instructor’s Average score (practice behaviors):  
Students must have an average of 3.0 to receive a passing 
grade for this course and receive no “1”s. 

  

 
 

     

Task Instructor’s Signature  Date Task Instructor’s Signature  Date 
 
 

     

Field Instructor’s Signature  Date Field Instructor’s Signature  Date 
 
I                                               agree            disagree with the contents of this evaluation. The 
student may attach a written response to this mid-point evaluation. 

 
I           agree            disagree with the contents of this evaluation. The student may attach a 
written response to this final evaluation. 

 
 

     

Student’s Signature                                                   Date Student’s Signature  Date                                               
 
 

     

Director of Field Education ‘s Signature  Date Director of Field Education’s Signature   Date 
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Learning Contract  Agreement – SWK 415 
This section indicates approval of the student’s Field Learning Contract only when the student, Field Instructor, Director of Field Education, and when applicable, Task Supervisor have 
approved by signing and dating the document. 
 
 

    

Field Instructor’s Signature 
 

Date  Student’s Signature Date 

 
 

    

Director of Field Education’s Signature Date  Task Supervisor’s Signature Date 
 

 
 
 
 

Evaluation – SWK 415 
This section indicates a review of the student’s progress at the mid-point of the Field Education 
experience..  

Evaluation – SWK 415 
This section indicates a review of the student’s progress for the final evaluation of the Field 
Education experience. 

      
Mid-term evaluation date: 
 

  Final evaluation date:   

Number of field hours completed as of this date: 
 

  Number of field hours completed as of this date:   

      
Field Instructor’s average score (practice behaviors): 
 

  Field Instructor’s Average score (practice behaviors):  
Students must have an average of 3.0 to receive a passing 
grade for this course and receive no “1”s. 

  

 
 

     

Task Instructor’s Signature  Date Task Instructor’s Signature  Date 
 
 

     

Field Instructor’s Signature  Date Field Instructor’s Signature  Date 
 
I                                               agree            disagree with the contents of this evaluation. The 
student may attach a written response to this mid-point evaluation. 

 
I           agree            disagree with the contents of this evaluation. The student may attach a 
written response to this final evaluation. 

 
 

     

Student’s Signature                                                   Date Student’s Signature  Date                                               
 
 

     

Director of Field Education s Signature  Date Director of Field Education’s Signature   Date 
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